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ABSTRACT 
 
 
Ayu Suryani. 2019. The Use of Picture Guessing Game Technique to Teach Speaking 
Skill at the Eighth Grade Students of SMP Al Islam 1 Surakarta in the Academic 
Years of 2018/2019. A Thesis. English Language Education Program, Cultures and 
Languages Faculty. 
Advisor : Dr. Rochmat Budi Santoso, S. Pd., M. Pd. 
Keywords : Picture Guessing Game, Teach Speaking Skill, Experimental Design. 
 The objective of the research is to know whether the use of picture guessing 
game technique is effective or not to teach students’ speaking skill at the eighth grade 
of SMP Al Islam 1 Surakarta in the Academic Years of 2018/2019.  
The research was conducted in SMP Al Islam 1 Surakarta. The research is a 
quantitative with experimental method and quasi-experimental design. The researcher 
determines the subject of the research uses cluster random sampling. The total number 
of the population was 142 students divided into six classes. The sample was 8G as the 
control class whereas 8E was experimental class. Each class consists 22 students. The 
control class was taught by using picture describing whereas the experimental class 
was taught by using picture guessing game. The technique to collect data used an 
instrument of test namely pre-test and post-test. The technique of analyzing the data 
was t-test by using IBM SPSS Statistic 20. 
The results of the research show that the students who were taught using picture 
guessing game have higher score in speaking descriptive text than the students who 
taught by using picture describing. Furthermore, the research showed the mean of 
students’ post-test for experimental class is 74.14 and for control class is 68.77. It 
shows that there was significant difference between the students who were taught by 
using picture guessing game and those were taught by picture describing. The result of 
t-test showed that sig. (2-tailed) 0.001 that is lower than 0.05, it means the alternative 
hypothesis (Ha) was accepted and null hypothesis (Ho) was rejected. Based on the 
explanation above, the researcher concludes that using the picture guessing game is 
effective to teach speaking descriptive text.  
 
 
 
 
 
xiii 
 
LIST OF FIGURE 
 
Page 
Figure 2.1 Example of Picture Guessing Game ...............................................  37 
Figure 4.1 The Histogram of Frequency Distribution of Pre-test ....................  65 
Figure 4.2 The Histogram of Frequency Distribution of Post-test...................  67 
Figure 4.3 The Histogram of Frequency Distribution of Pre-test ....................  70 
Figure 4.4 The Histogram of Frequency Distribution of Post-test...................  72   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xiv 
 
LIST OF TABLE 
 
Page 
Table 2.1 The Criteria of Assessment of Speaking Skill .................................  22 
Table 2.2 The Criteria of Assessment Speaking Descriptive Text ..................  24 
Table 2.3 Kompetensi Inti ................................................................................  26 
Table 2.4 Kompetensi Dasar ............................................................................  27 
Table 3.1 Schedule of Research .......................................................................  50 
Table 3.2 The Total Students of 8th Class ........................................................  51 
Table 4.1 Score of Pre-test in Experimental Class ...........................................  63 
Table 4.2 Statistics of the Pre-test Score ..........................................................  64 
Table 4.3 Frequency Distribution of Pre-test ...................................................  65 
Table 4.4 Score of Post-test in Experimental Class .........................................  66 
Table 4.5 Statistics of the Post-test Score ........................................................  66 
Table 4.6 Frequency Distribution of Post-test .................................................  67 
Table 4.7 Score of Pre-test in Control Class ....................................................  68 
Table 4.8 Statistics of the Pre-test Score ..........................................................  69 
Table 4.9 Frequency Distribution of Pre-test ...................................................  69 
Table 4.10 Score of Post-test in Control Class ................................................  71 
Table 4.11 Statistics of the Post-test Score ......................................................  71 
Table 4.12 Frequency Distribution of Post-test ...............................................  72 
Table 4.13 Normality Test ...............................................................................  73 
Table 4.14 Homogeneity Test ..........................................................................  74 
Table 4.15 Independent Sample Test ...............................................................  75 
 
 
 
 
 
xv 
 
LIST OF APPENDICES 
 
 
Appendix 01 The Syllabus ......................................................................................  89 
Appendix 02 The Lesson Plan ................................................................................  98 
Appendix 03 Instrument of Speaking Test..............................................................  131 
Appendix 04 List of Students ..................................................................................  133 
Appendix 05 Score of Students ...............................................................................  135 
Appendix 06 The Example of Students’ Answer ....................................................  140 
Appendix 07 The Photographs of Students’ Activities ...........................................  144 
 
1 
 
CHAPTER I 
INTRODUCTION 
 
This chapter discusses about background of the study, identification of the 
problem, limitation of the problem, problem formulation, the objectives of the 
study, the benefits of the study, and definition of key terms. 
A. Background of the Study 
Language has important role in human life, it is a tool that human uses 
to communicate with other people. In Indonesia, English is the foreign 
language that becomes one of important lessons in the kindergarten, elementary 
school, junior high school and senior high school. It is the obligation for 
students to learn English language during they are still studying. By learning 
English language, the students expected to have a means to develop their 
knowledge. 
Teaching English in junior high school is not easy because English is 
not their mother tongue. Brown (2001: 6) states “Teaching is the activity of 
giving instruction and guiding to study something and understanding 
something as the cause of it.” Teaching is defined as an activity of transferring 
knowledge and skill from the teacher to the students. It means that teaching is 
a process that is done by the teacher to make the students understand the lesson. 
The teacher should have a good and an interesting technique to teach English 
to them, so that the students will be interested in and motivated to learn English. 
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There are four skills in English such as; listening, speaking, reading, 
and writing. Based on Harmer (1991: 16) listening and reading are included 
receptive skill; meanwhile speaking and writing are productive skill. Both 
receptive and productive skill have major characteristic. The major 
characteristic of receptive skill decoded the meanings that are conveyed 
through communication. The major characteristic of productive skill encoded 
the meanings that are conveyed. All these language skills are related to each 
other. 
Hornby (1994: 398) said that speaking is expressing ideas or feelings 
using language. Therefore, speaking is not only uttering ideas in our mind, but 
also delivering and presenting new information to other people. Whereas 
speaking is one of skills that must be mastered by students based on Curriculum 
which is applied in Indonesia. 
Related to the current curriculum, 2013 curriculum and based on 
syllabus, there are several types of text from which must be mastered by 
students. Those are descriptive, recount, and narrative text. From all types of 
the texts which mentioned above, descriptive was chosen to be applied in this 
research for the eighth grade students of SMP Al Islam 1 Surakarta in the 
academic years of 2018/2019.   
Before writing this research, the researcher conducted pre-research at 
eighth grade students of SMP Al Islam 1 Surakarta. The researcher conducted 
the data by interviewing the English teacher. The English teacher said that in 
teaching learning process there are many students who have problem in 
learning English come from their speaking. The students’ problem come from 
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the fact that most of them are lack of interest in speaking, then they difficult to 
study in memorizing the meaning of word and pronouncing correctly. Beside 
the students’ problem there is a problem comes from the teacher in teaching 
learning process. The problem is the teacher only apply one technique in 
teaching English. This technique is picture describing. Describing picture is 
one of activity in learning speaking English. In this activity, students must 
describe pictures in front of class. Every student gets one picture and must 
describe it (Solahudin, 2009:99). This technique is lack of imaginations 
because the text is already on the book while the teacher just read the text on 
the book. It made the students less interest in teaching learning process and 
made the students got a low score. 
In teaching speaking, the teacher must be able to make the interesting 
topic and apply this suitable technique. The aims are to make the students more 
interest to learn English and also avoid saturation. So, the teacher must be 
creative or often create some new ways in teaching like giving them some 
games. Game can be used as an alternative way to make the better condition in 
the class. Commonly, there are many perceptions that teaching should be 
serious in order to achieve the target of learning, but if the students become 
lazy and not interest it made them not really learning. The students will be 
bored, lack concentration, and event chatting. The perception is actually wrong, 
because we can make the teaching and learning in class more fun, enjoyable, 
and easy to be understood. So, the researcher is used an alternative technique 
in teaching speaking skill by using picture guessing game, in which the students 
are expected to be involved, actively in speaking. 
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There are many various techniques that can be used by the teacher to 
help the students in organizing the ideas and lessen their boredom in learning 
English. One of the suitable techniques that can be used in teaching speaking 
is using guessing game. Guessing game is a game in which the object is to 
guess some kind information, such as a word, a phrase, title, or the location of 
the object (Bryne, 1987: 21). Guessing game is game in which the participants 
complete individually or team in the identification or guess of something 
indicated obscurely (as in riddles or charades) (Webster, 1986). Guessing game 
is a game in which a person knows something and the others who do not know 
compete individually, pair or in a team to find out. This game is chosen because 
it can invite the students to be active and fun in teaching and learning speaking 
without any pressures.  
From statements above, the researcher assumes that applying guessing 
game is effective toward the students’ speaking skill because it gives students 
more chance to practice and gives more opportunities to the students to make 
turn in speaking during the times allocated. The researcher taught that games 
are combination between language and fun. The students can practice and 
express their idea freely because they do the activities with their friends. 
There is the same some previous studies that use a guessing game, 
namely Guessing Game to teach speaking skill. They consist of two theses and 
two journals. They succeeded in their research in using Guessing Game in 
teaching speaking skill. The first study is a journal conducted by Yuyun 
Maqfirah, et. al., with the title “The Use of Guessing Games to Teach Speaking 
Skill.” The result of this study is effective and gives the positive effects on 
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improving students’ fluency in speaking skills. The second study is a journal 
conducted by Devi Anggreyni about “Improving Students’ Speaking Skill 
through Guessing Game Technique.” This journal used guessing game 
technique to teach descriptive text, and in the result of her research she proved 
that guessing game can improve the process of teaching speaking skill on 
descriptive text.  
The third study is a thesis from Laili Safaati entitle “The 
Implementation of Guessing Game Technique to Improve Speaking Skills for 
the Eighth Grade Students of SMP N 3 Kunduran Blora in the Academic Year 
of 2015/2016.” The result of her research is effective to improve students’ 
speaking skill. And the last study is from Dwi Rahmawati entitle “The 
Effectiveness of Using Guessing Game Technique toward the Eighth Grade 
Students’ Speaking Skill at MTs Negeri Bandung in the Academic Year of 
2016/2017.” She used the same technique with the research before and the 
result is effective toward students’ speaking skill. 
The differences about this research are used Picture Guessing Game. 
Next difference is the researcher wrote the effect of the picture guessing game 
as technique versus technique that used by teacher, it is picture describing. 
Based on the explanation above, the English teacher used picture 
describing technique when she taught and delivered the material. In this 
research, the researcher has a technique to teach speaking, so the researcher 
wanted to justify the effect of the used picture guessing game to teach speaking 
skill is effective or not than picture describing technique by the teacher. The 
researcher compares the technique that used by control class and experimental 
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class. The researcher conducted an experimental research entitled: The Use of 
Picture Guessing Game Technique to Teach Speaking skill at the Eighth 
Grade Students of SMP Al Islam 1 Surakarta in the Academic Years of 
2018/2019. 
B. Identification of the Problem 
Based on the background of the study above, there are several problems 
which can be identified by the researcher about teaching speaking skill at the 
eighth grade students of SMP Al Islam 1 Surakarta such as: 
1. The students are difficult in memorizing the meaning of a word. 
2. The students felt bored and lack of interest in speaking. 
3. The teacher needs a new technique which more interesting and fun in 
teaching speaking skill. 
C. Limitation of the Problem 
To focus the topic discussion in the research is the researcher limits 
those problems in the use of picture guessing game to teach speaking skill. 
Problems in teaching English, especially in speaking and implementation of 
the use picture guessing game to teach speaking skill. The subjects of the study 
are the eighth grade students of SMP Al Islam 1 Surakarta in the academic 
years of 2018/2019. The research is limited in class 8E and 8G, it is based on 
the pre-research. The object of speaking is descriptive text from picture 
guessing game. 
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D. Problem Formulation 
The problem of this research can be formulated into specific problem 
as stated below: 
“Is there any significant effect of the use picture guessing game to teach 
speaking skill at the eighth grade students of SMP Al Islam 1 Surakarta in the 
academic years of 2018/2019?” 
E. The Objective of the Study 
The research is to know whether the use of picture guessing game is 
effective to teach students’ speaking skill at the eighth grade students of SMP 
Al Islam 1 Surakarta in the academic years of 2018/2019. 
F. The Benefits of the Study  
The results of this research are expected to give benefits both 
theoretically and practically. 
1. Theoretically Benefits 
a. For the teachers 
The researcher hopes that the result of this research will be used as a 
reference to the students about descriptive text by using picture 
guessing game. 
b. For the researchers 
The researcher hopes that the result of this research about picture 
guessing game can be used as reference to conduct the same research 
in junior high school students. 
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c. For the students 
The researcher hopes that the result of this research can inform 
students to learn English especially descriptive text by using picture 
guessing game. Learning descriptive text by using picture guessing 
game can add new vocabulary. 
2. Practically Benefits 
a. For the teacher 
The researcher hopes the finding of this study can be a reference to 
teach speaking skill in descriptive text by using picture guessing 
game. The using of picture guessing game also can increase 
motivation for the students to learn English in speaking. 
b. For the researcher 
The research about the using of game may give a contribution 
increasing motivation for students to speak and in speaking skill. 
c. For the students 
The using of game such us picture guessing game can make students 
more interest to learn English speaking. The games have many 
advantages for learning and teaching. It can add vocabularies for them. 
Besides, students get wider knowledge. 
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G. Definition of Key Terms 
1. Teaching 
Teaching is the activity of giving instruction and guiding to study 
something and understanding something as the cause of it. Teaching is 
defined as an activity of transferring knowledge and skill from the teacher 
to the students (Brown, 2001: 6). 
2. Speaking 
Speaking is expressing ideas or feelings using language. Speaking 
is not only uttering ideas in our mind, but also delivering and presenting 
new information to other people (Hornby, 1994: 398). 
3. Guessing Game 
Guessing game is game in which the participant competence 
individually or team in the identification or guess of something indicated 
obscurely (as in riddles and charades) (Webster, 1986). 
4. Picture Describing 
Describing picture is one of activity in learning speaking English. 
In this activity, students must describe pictures in front of class. Every 
student gets one picture and must describe it (Solahudin, 2009:99). 
5. Descriptive Text 
Descriptive text is description of some person, place, or things that 
it can help the readers to illustrate the person, place or things in the text 
(Winshon and Burks, 1980: 128). 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
This chapter discusses about theoretical description, the previous related 
studies, rationale and hypothesis. 
A. Theoretical Description 
1. Review on Teaching   
Teaching is the most important thing in learning process. Through 
teaching a teacher can help the students to understand about the lesson. 
Brown (2001:6) states that “teaching is the activity of giving instruction 
and guiding to study something and understanding something as the cause 
of it”. Teaching is defined as an activity of transferring knowledge and 
skill from the teacher to the students. It means that teaching is a process 
that is done by the teacher to make the students understand the lesson. 
According to Brown (2000: 7) teaching is “showing or helping 
someone to learn how to do something, giving instructions, guiding in the 
study of something, providing with knowledge, causing to know or 
understand.” Brown (2001:7) states that “teaching means guiding and 
facilitating learners, enabling them to learn, and then setting the condition 
for learners to learn.” It means that the teaching has a purpose to provide 
the facility and to give the opportunity for students to learn and to achieve 
knowledge or practicing their ability. Teaching and learning process can 
be successful if teacher and students interested in learning materials. As a 
result, the students will give a good response to the teacher, such as giving 
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a good attention to the material that is explained by the teacher, joining to 
the activities in the class, and answering questions from the teacher. 
2. Reviews on Speaking 
Speaking is important for someone or learner because speaking is 
main aspect of communication. Hornby (1994: 398) said that “speaking is 
expressing ideas or feelings using language.” Therefore, speaking is not 
only uttering ideas in our mind, but also delivering and presenting new 
information to other people. 
Furthermore, speaking is one of the central elements of 
communication. In EFL (English as Foreigner language) teaching, it is an 
aspect that needs special attention and instruction. In order to provide 
effective attention, it is necessary for a teacher of EFL to carefully examine 
the factors, condition and components that underlie speaking 
effectiveness. Effective instruction derived from the careful analysis of 
this area, together with sufficient language input and speech-promotion 
activities will gradually help learners improve their English speaking 
ability. 
a. Nature of Speaking 
Speaking is the verbal use of language to communicate with 
others to get information about something. Speaking is the way to 
express our ideas about feeling, perception and intention to make the 
other people understand about the message that is conveyed. It is an 
interaction by people face to face or other situation in some place to 
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share their information. So, it is very important in daily activities of 
people to communicate. 
b. Micro-macro Skills of Speaking  
To success the oral communication, speakers need to consider 
some aspects namely micro skills and macro skills. The micro skills 
refer to producing the smaller chunks of language such as phonemes, 
morphemes, words, collocations, and phrasal units. While the macro 
skills imply the speaker’s focus on the larger elements: fluency, 
discourse, function, style, cohesion, nonverbal communication, and 
strategic options (Brown, 2004:142). 
In conclusion, both micro and macro skills are needed by the 
speakers to success their communication. The micro skills focus on 
the smaller chunks of language while the macro skills concern about 
the larger elements. By understanding those skills, teachers can 
scaffold the students to acquire the skills through the designed 
speaking tasks. 
c. Component of Speaking  
According to Harris (1974: 81) said that there are five 
components of language that influence speaking ability. Those 
components are:  
1) Pronunciation 
Pronunciation is very important in speaking if we do not 
appropriate pronunciation it can influence meaning of word. 
Hornby (1995: 928) defined that pronunciation is the way in 
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which a language is spoken, the way in which a word is 
pronounced, the way a person speaks the words of language. 
2) Grammar 
Mastering grammar knowledge will help one in speaking 
English, because he will know how to arrange word in sentence, 
what tense will be used, how to use appropriate utterance. In other 
word, grammar is important role to master the spoken of the 
language. 
3) Vocabulary 
Mastering vocabulary is first step to speaking English if 
we do not master vocabulary we can’t utterance what is our 
purpose. 
4) Fluency 
In speaking, we must speak fluency because listeners are 
able to response what we say. 
5) Comprehension  
In speaking, comprehension is needed if not 
misunderstanding will happen between speaker and listener and 
the communication can’t run well. 
From the definition above of the expert the researcher may be 
concluded, component of speaking there are five components such as 
pronunciation, grammar, vocabulary, fluency and comprehension. 
Pronunciation is very important in speaking meanwhile grammar, 
14 
 
vocabulary, fluency and comprehension are also important to learn 
English language. 
d. Techniques for Teaching Speaking 
According to Kayi (2006) there are some techniques that 
teacher can use in teaching English speaking. 
1) Discussion 
Group discussion is composed of three to five students’ 
discussion is the effective active activity or strategy in improving 
the students’ ability because all components in the classroom 
(teacher and students) can play the role in teaching learning 
process. They will practice their speaking skill with their relation 
regularly. 
2) Role Play 
One other way of getting students to speak is role playing. 
Students pretend they are in various social context and have 
variety of social roles. In role play activities, the teacher gives 
information to the learner such as who they are and what they 
think or feel. 
3) Simulations 
Simulations are very similar to role-plays but what makes 
simulations different than role plays is that they are more 
elaborate. In simulation, students can bring items to the class to 
create a realistic environment. For instance, if student is acting as 
a singer, she brings a microphone to sing and so on. Role plays 
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and simulations have many advantages. First, since they entertain 
and they motivate the students. Second, they may help the 
students who have low of self-confidences. In the role play the 
students do not have to speak for themselves, but they do both 
have to take the same responsibility. 
4) Brainstorming 
On the topic, students can produce ideas in limited time. 
Depending on the context, either individual or group 
brainstorming is effective and learners generate ideas quickly and 
freely. The good characteristic of brainstorming is the students 
are not criticized for their ideas so students will be open to share 
new ideas. 
5) Storytelling 
Students can briefly summarize a tale or story they heard 
from somebody beforehand, or they may create their own stories 
to tell their classmates. Storytelling fosters creative thinking. It 
also helps students express their ideas in the format of beginning, 
development, and ending. Including the characters and setting a 
story has to have. Students also can tell riddles or jokes. For 
instance, at the very beginning of each class session, the teacher 
called a few students to tell short jokes as opening. In this way, 
teacher not only tested the students speaking ability, but also it 
can get the attention of the class. 
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6) Interview 
Students can conduct interviews on selected topics with 
various people. It is a good idea that the teacher provides a rubric 
to students so that they know what type of questions they can ask 
or what path to follow, but students should prepare their own 
interview questions. Conducting interview with people gives 
students a chance to practice their speaking ability not only in 
class but also outside and helps them becoming socialized. After 
interview, each student can present his or her study to the class. 
Moreover, students can interview each other and “introduce‟ his 
or her partner to the class. 
7) Reporting  
Before coming to class, students are asked to read a 
newspaper or magazine and, in class, they report to their friends 
what they find as the most interesting news. Students can also talk 
about whether they have experienced anything worth telling 
friends in their daily lives before class.  
8) Answer and Question  
Answer and question are the activities that will influence 
the development of the students’ ability because they will respond 
what the teacher who ask to them and they also can ask her teacher 
if they face the strength of the material. 
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9) Picture Describing  
One way to use pictures in a speaking activity is to give 
students just one picture and having them describe the picture. 
For this activity, students can form groups and each group is given 
a different picture. Students discuss the picture with their group, 
then each group take to one person to describe the picture to the 
whole class. This activity fosters the creativity and imagination 
of learners as well as their public speaking skills. 
10) Story Completion 
This is a very enjoyable, whole-class, free-speaking 
activity for which students‟ seat in circle. For this activity, a 
teacher starts to narrate from the previous one stopped. Each 
student is supposed to add from four to ten sentences. Students 
can add new characters, events, descriptions and so on. 
e. Strategy in Teaching Speaking 
In teaching speaking, the teachers need a way to solve some 
problems in teaching learning process. According to Ur (1996: 121) 
there are some manners of teacher to solve some the problems the 
strategies are explained in the following term: 
1) Use the Group Work 
Using group work will increase the amount of learners to 
talk going on in limited period of time and also reduce the 
inhibitions of learners who are unwilling to speak in front of the 
18 
 
full class. By using group work, the use of oral practice is more 
than in the full class set up. 
2) Base the Activity on Easy Language 
Language should be easily produced by participants, so 
that they can speak fluently with the minimum of hesitation. It is 
a good idea to review the essential vocabulary before the activities 
sets. 
3) Make a Careful Choice of Topic and Task to Stimulate Interest 
The clearer purpose of the discussion will make the 
participants more motivated in doing the tasks. 
4) Give Some Instructions or Training in Discussion Skills 
The participants should give the contribution to the 
discussion; appoint a chairperson to each group who will regulate 
the participation. 
5) Keep Students to Speak the Target Language 
The best ways to keep students in speaking the target 
language are: 
a) Try to be the model for them by using the target language. 
b) Remind them to always use the language. 
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f. Types of Classroom Speaking Performance 
There are many types of classroom speaking performance that 
can be applied by teachers. Brown (2001: 271) explains six of 
classroom performances: 
1) Imitative 
In imitative activity, the students simply parrot back. The 
focus is on some particular element of language forms such as 
practicing an intonation or trying to pinpoint a certain sound. 
2) Intensive 
In intensive performance, the students practice some 
phonological or grammatical aspect of language. Intensive 
speaking can be self-initiated or it can even form part of some pair 
work activity. 
3) Responsive 
The students’ performances in the classroom are in the 
forms of short replies to teacher- or student- initiated questions or 
comments. This type of speaking performance includes direct 
interactions which are limited to respond a very short 
conversation. 
4) Transactional (dialogue) 
Transactional language, carried out for the purpose of 
conveying or exchanging specific information, is an extended 
form of responsive language. 
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5) Interpersonal (dialogue) 
Interpersonal carried out more for the purpose of 
maintaining social relationships than for the transmission of facts 
and information. 
6) Extensive (monologue) 
The students are called on to give extended monologues. 
The monologues can be in the forms of short speech, oral 
presentation, or telling story which can be planned or impromptu. 
Based on the types of classroom speaking performance, this 
research is extensive (monologue) because in test speaking skill the 
students present their work that has been written based on the picture 
guessing game.  
g. Problems in Speaking 
There are some problems faced by the students in speaking 
activities. According to Ur (1996: 121) those problem can be 
explained as follows: 
1) Inhibition 
Speaking requires a real-time to be understood by the 
audience. Students are often inhibition about trying to say things 
in a foreign language in the classroom. They are worried about 
making mistake, fearful of criticism or losing face, simply shy of 
attention that their speech attracts. 
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2) The lack of themes to be spoken 
Some students get the difficulties in thinking of anything 
to say, they have no motivation to express themselves beyond the 
guilty feeling that they should be speaking. 
3) Low or uneven participation 
Only one participant can talk at a time if they are to be 
heard and in a large group this means that each one will have only 
very little time. This problem is compounded by the tendency of 
some students to dominate, while others speak very little or not at 
all. 
4) The use of mother tongue 
The students may use their mother tongue because it is 
easier and it feels unnatural to speak to one another in a foreign 
language. Morever, they feel exposed if they are speaking their 
mother tongue. 
h. The Indicator of Speaking Skill 
The goal of teaching speaking is communicative skill 
achievement. Speaking ability is not merely speaking, but it is more 
than talking. Therefore, language learners should be able to use their 
thought and sensitivity. Thornbury (2005: 127) explain that there are 
two ways for assessing speaking, there are holistic scoring (a single 
on the basic of an overall impression) and analytic (giving separate 
score for different aspects of the task). He also says that four or five 
categories seem to be the maximum that even trained scores can 
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handle at one time. Thornbury mentions those categories as grammar 
and vobulary, discourse management, pronunciation, and interactive 
communication. 
Based on Brown (2004: 4) assessment is an outgoing process 
that encompasses a much wider domain. He also says that five 
categories assesing speaking. There are fluency, grammar, 
vocabulary, comprehension, and pronunciation. 
According to Brown (2004: 4) there are some components 
should be recognized by language learners in learning speaking 
namely: 
Table 2.1 The Criteria of Assessment of Speaking 
Aspects Competency Score 
Pronunciation 
Have few traces of foreign accent. 5 
Always intelligible, thought one in conscious 
of a definite accent. 
4 
Pronunciation problems necessitate 
concentrated listening and occasionally lead to 
misunderstanding. 
3 
Very hard to understanding because of 
pronunciation problems, must frequently be 
asked to repeat. 
2 
Pronunciation problem so severe as to make 
speech virtually unintelligible. 
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Makes few noticeable errors of grammar and 
word order. 
5 
Occasionally makes grammatical and/or word 
order errors which do not, however, obscure 
meaning.  
4 
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Grammar 
Makes frequent errors of grammar and word-
order errors which occasionally obscure 
meaning. 
3 
Grammar and word-order errors make 
comprehension difficult. Must often rephrase 
sentence and/or restrict him to basic patterns. 
2 
Error in grammar and word-order so severe as 
to make speech virtually unintelligible. 
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Vocabulary 
Use of vocabulary and idioms is virtually that 
as a negative speaker. 
5 
Sometimes uses an appropriate terms and/or 
must rephrase ideas because of lexical 
inadequacies. 
4 
Frequently uses the wrong words; 
conversation somewhat limited because of 
adequate vocabulary. 
3 
Misuse of words and very limited vocabulary 
make comprehension quite difficult. 
2 
Vocabulary limitations so extreme as to make 
conversation virtually impossible.  
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Fluency 
Speech as fluent and effortless as that of a 
native speaker. 
5 
Speed of speech seems to be slightly affected 
by language problems. 
4 
Speed and fluency are rather strongly affected 
by language problem. 
3 
Usually hesitant, often forced into silence by 
language limitation. 
2 
Speech is a halting and fragmentary as to make 
conversation virtually impossible. 
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Appears to understands everything without 
difficult. 
5 
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Comprehension 
Understands nearly everything at normal 
speed, although occasional repetition may be 
necessary.  
4 
Understands most of what is said at slower 
than normal speed with repetition. 
3 
Has great difficulty following what is said. 
Can comprehend only “social conversation” 
spoken slowly and with frequent repetitions.  
2 
Cannot be said to understand even simple 
conventional English. 
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According to Nurgiyantoro (1995) as cited by Novitasari 
(2012), the scoring criteria of assessing speaking of descriptive text 
divided in three categories: 
Table 2.2 The Criteria of Assessment Speaking of Descriptive Text  
 Evaluated Aspects Score 
Grammar and 
Vocabulary 
Using grammar correctly and vocabulary 
accurately. 
5 
Using grammar and vocabulary which 
sometime in accurately but does not influence 
the meaning. 
4 
Using grammar and vocabulary 
inappropriately and influencing. 
3 
Using grammar and difficult / cannot be 
understood vocabulary. 
2 
Difficult producing the word or silent. 
1 
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Text 
Management 
Performing and responding oral language 
features accurately.  
5 
Performing and responding utterances though 
sometimes create misunderstanding.  
4 
Often misunderstanding and responding 
simple utterances.  
3 
Unable understanding and responding simple 
utterances. 
2 
Only producing words which forming text. 1 
Pronunciation 
and 
Intonation 
Pronunciation and intonation are as clear as 
English Native Speaker.  
5 
Pronunciation and intonation are still clear 
though still have accent of mother tongue.  
4 
Pronunciation and intonation are not clear and 
influence the meaning. 
3 
Pronunciation and intonation are not clear and 
disappear meaning. 
2 
Pronunciation and intonation cannot respond 
the meaning. 
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i. Teaching Speaking in Junior High School 
English language is one of the subjects that have to be taught 
in junior high school in Indonesia. English language is the compulsory 
subject that has four main skills and should be learned by the students, 
namely listening, reading, speaking, and writing. In the curriculum 
2013, English has core competences (Kompetensi Inti) and basic 
competences (Kompetensi Dasar). These KI and KD cover each skill 
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in lerning English. However, this research only focus on the speaking 
skill. 
Based on the curriculum 2013, junior high school students in 
the eighth grade learn descriptive text. In the research, researcher uses 
descriptive text to be used as a material to teach them. In addition, the 
descriptive text is from picture guessing game. This following is first 
table contains the KI (Kompetensi Inti) and the second table is KD 
(Kompetensi Dasar) of the descriptive text in the eighth grade students 
of junior high school: 
Table 2.3 Kompetensi Inti 
 
Kompetensi Inti 
1 
Menghargai dan menghayati ajaran agama yang 
dianutnya. 
2 
Menghargai dan menghayati perilaku jujur, disiplin, 
santun, percaya diri, peduli, dan bertanggung jawab 
dalam berinteraksi secara efektif sesuai dengan 
perkembangan anak di lingkungan, keluarga, sekolah, 
masyarakat dan lingkungan alam sekitar, bangsa, negara 
dan kawasan regional.  
3 
Memahami pengetahuan (factual, konseptual, dan 
prosedural) berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya terkait fenomena 
dan kejadian tampak mata. 
4 
Mencoba, mengolah, dan menyaji dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, dan 
membuat) dan ranah abstrak (menulis, membaca, 
mengitung, menggambar, dan mengarang) sesuai dengan 
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yang dipelajari di sekolah dan sumber lain yang sama 
dalam sudut pandang/teori.  
 
Table 2.4 Kompetensi Dasar 
 
Kompetensi Dasar 
3.10 
Menerapkan Struktur teks dan unsur kebahasaan untuk 
melaksanakan fungsi sosial teks deskriptif dengan 
menyatakan dan menanyakan tentang deskripsi orang, 
binatang, tempat-tempat dan benda, pendek dan 
sederhana, sesuai dengan konteks penggunaannya. 
4.11 
Menangkap makna dalam teks deskriptif lisan dan tulis, 
pendek dan sederhana. 
4.12 
Menyusun teks deskriptif lisan dan tulis, pendek dan 
sederhana, tentang orang, binatang, tempat-tempat, dan 
benda, dengan memperhatikan fungsi sosial, struktur teks, 
dan unsur kebahasaan yang benar dan sesuai konteks. 
 
Based on the table, students in the eighth grade of junior high 
school must learn descriptive text because of descriptive text must be 
mastered by them. The eighth grade of junior high school students 
learns speaking in descriptive text. 
3. Reviews on Genre 
a. The Definition and Kinds of Genre 
According to Nunan (1993: 43) genre refers to a purposeful, 
socially constructed communicative event. Most event result in the 
text (that is, pieces of oral or written communication). These are all 
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different text types, which have different communicative function. 
Each has its own distinctive linguistic characteristics, and its own 
generic structure. According to Anderson (1997: 3) there are twelve 
kinds of genre: 
1) Recount 
It is kind of genre that its social function is to retell event for the 
purpose of informing or entertaining. 
2) Report 
It is a kind of genre that has function to describe that way things 
are with reference to range of natural, man-made and social 
phenomena in environment. 
3) Discussion 
It is a kind of genre that has function to present at least two points 
of view about an issue. 
4) Explanation 
The social function of explanation is to explain the process 
involved in the formation or working of natural or socio cultural 
phenomena. 
5) Exposition (analytical) 
It is a text that its social function is to persuade the reader or listener 
that something in the case. 
6) Exposition (hortatory) 
It is a text that its social function is to persuade the reader or listener 
that something should not be the case. 
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7) News item 
It is a kind of genre that has a social function to inform reader, 
events of the day which are considered newsworthy or important. 
8) Anecdote 
It is a text that has social function to retell an event a humorous 
twist. 
9) Narrative 
It is a kind of text that has social function to amuse, entertain, and 
to deal with actual or vicarious experience in different way. It deals 
with problematic events which lead to crisis or turning point of 
some kinds, which in turn finds a resolution. 
10) Procedure 
It is a text that has social function to describe how something is 
accomplished through a sequence of actions or steps. 
11) Description 
It is a text that has social function to describe a particular person, 
place or thing. 
12) Review 
It is a kind of genre that its social function is to critique an art work 
or event for a public audience. 
Based on the definition above, there are twelve genre of text and 
the researcher used descriptive text to teach speaking skill using picture 
guessing game because it is suitable with the syllabus. 
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b. The Definition and Parts of Descriptive Text 
Anderson (1998: 26) stated that descriptive or description 
describes a particular person, place, or thing. The purpose is to tell 
about the subject by describing its features without including personal 
opinions. In addition, they consider descriptive text’s objective is to 
write the real particularly of a thing without argument privately. 
Winshon and Burks (1980: 128) explained that description 
provides sense of opinions, for instance, smell, sound, feel, look of 
things. In descriptive text, it illustrates that there are senses can be 
written in the text. They also stated that description helps the reader, 
through his/her imagination, to visualize a scene or a person, or to 
understand a sensation or an emotion. 
Based on Widiati and Rohmah (2016: 55) there are some 
language features of descriptive text. The language features are as 
follows: 
1) Communicative purpose: description is a type of written text, 
which has the function to give description about a particular 
person, place or thing. 
2) Generic Structure: 
a) Identification : identifies objects to be described. 
b) Description : details description of part, qualities, and 
characteristics. 
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c) Language Focus 
(1) Nouns 
They are found in the topic of description. 
Example: My home, my friend. 
(2) Adjective 
They are used to describe the characteristics of the topic 
and the part. The characteristics can be the size, color or 
the quality. 
(3) Noun Phrases 
They are combination of adjectives and nouns. Example: 
a big and clean classroom, two beautiful cats. 
(4) Verbs 
The verbs usually used in a description are “have” (have, 
has) “to be” (am, is, are). The tense is the simple present 
tense. 
It can be concluded that, descriptive text is description of some 
person, place, or things that it can help the readers to illustrate the 
person, place or things in the text. 
4. Review on Games for Language Teaching 
a. The Definition of Game 
An English teacher should have interesting techniques to teach 
the students effectively, especially in teaching speaking. Teaching 
speaking is not easy as heard, in order to make more fun activities in 
teaching speaking. There are many various techniques that can be used 
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by the teacher to help the students in organizing the ideas and lessen 
their boredom in learning English. Wright (1997: 228) said that a 
game can attracts students’ interest motivation, stimuli, to involve in 
teaching learning process without any doubtless. Their attention 
would be focused on materials being presented without being making 
any other negative action and never miss the lesson. 
In line with Klippel (1997: 32), states that games are a lot of 
fun even if they are not played in order to score point. Based on those 
statements it means that game can make the learners fun and happy, 
so the teacher can combine their technique in teaching by applying the 
game. 
b. The Variety Techniques of Game  
There are several kinds of game that can be used as technique 
of language teaching and learning. Hadfield (1997: 4) states that the 
game made use of variety of techniques. Techniques used include as 
follows: 
1) Information Gap 
In these activities, Student A has access to some information 
which is not held by Student B. Student B must acquire this 
information to complete a task successfully. The game maybe 
played in pairs or in small groups, where all the members of the 
group have some information. 
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2) Guessing Games 
In this game, the player with the information deliberately with 
holds it, while other guess what it might be. 
3) Search Games 
In these game, everyone in the class has one piece of information. 
Players must obtain all or a large amount of the information 
available to fill in questionnaire or to solve a problem. Each 
student is thus simultaneously a giver and a collector of 
information. 
4) Matching Games 
These games involve matching identical pairs of cards or pictures, 
and maybe played as a whole class activity, where everyone must 
circulate until they find a partner with the same card or picture. 
5) Matching-up Games 
In this game, each player of a group has a list of opinions, 
preferences or a possibility. Only one of these is shared by 
everyone in the group. Through discussion the group must decide 
on a common preference, in order to agree on something such as 
a dinner date or choice of afternoon activity. 
6) Exchanging and Collecting Games 
In this activity, the players have a certain articles or cards in order 
to complete a set. This maybe play as a whole class activity, 
where players circulate freely, exchanging cards or articles at 
random. 
34 
 
7) Combining Activities 
In these activities, the players must act on certain information in 
order to arrange themselves in groups such as families or people 
living in the same flat. 
8) Puzzle-Solving Activities 
The game occurs when participants in the game share or pool 
information in order to solve a problem or a mystery. 
9) Simulations 
This game includes the imitation in the classroom of a total 
situations, where the classroom becomes a street, a hotel or a 
supermarket. These game can practice interaction between the 
individual and services such as shops, banks, tourist offices, 
stations, and airports. 
10) Card Games 
The cards can have a meaning or value in a game, or simply serve 
as symbols for objects or actions. For example, students have a 
set of cards with different products on them, and they sort the 
cards into products found at a grocery store and products found at 
a department store.    
5. Review on Guessing Game Technique 
a. Definition of Guessing Game 
 Guessing game is game in which the participants complete 
individually or team in the identification of something indicated 
obscurely (as in riddles or charades) (Webster, 1986). Guessing game 
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is a game in which a person knows something and the others who do 
not know competes individually, pair or in a team to find out. This 
game is chosen because it can invite the students to be active and fun 
in teaching and learning speaking without any pressures. Tyson 
(2000) states “game must be more than just fun, a game should involve 
friendly, competition, game should keep all of the students involved 
and interest, a game should encourage students to focus on the use 
language rather than on the language itself, a game should give 
students a chance to learn, practice or review specific language.” 
Based on the definition above it can be concluded that 
guessing game is a game in which a person knows something and the 
other one who do not know have to try to find out the answer based 
on some clues. According to Lee (1995) the concepts of guessing 
game such as “the guessing game consist of the goals and activities, 
among of them are applied to guess. It can be played at various as 
follow: Guess what is it? Guess who am I? Please guess what is my 
job?.” 
Klippel (1994: 31) states that basic rule of guessing games is 
very simple one person know something that the other one wants to 
find out. Her further states “as the person guessing has a real urge to 
find out something, guessing games are true communication situation 
and as such are very important for foreign language learning. They are 
generally like by students of all ages because they combine language 
practice with fun and excitement.” 
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From these, guessing games can be used in every level of age. 
In doing the game, people sometimes make variation of it. Klippel 
(1994: 31) argues “variation is vital ingredient of good games. You 
can try changing the rules of familiar games or doing things in a 
different order and you will find that one game idea can be the nucleus 
of many new games.” 
Dealing with the statement above, picture guessing game is a 
variation of many kinds of guessing games. In this game, picture 
became the thing to guess. This game requires students to logically 
guess what the picture is based on the clue given. 
From the theories above it is clear that guessing game is 
appropriate for the students especially in learning speaking. It is 
because, games are easy to adapt in English language classroom and 
to give the students opportunity to develop their language. 
b. The Procedure Picture Guessing Game in Teaching Speaking 
Skill of Descriptive Text Based on Klippel (1994) 
1) The teacher give explanation about picture guessing game. 
2) The teacher shows some pictures of thing from the place that will 
describe by students. 
3) The students try to guess the name of place based on the pictures 
of thing. 
4) The students write a descriptive text about the place. 
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5) The students performed one by one in front of class and the 
researcher checking the pronunciation performance, grammar, 
vocabulary, intonation and text management of the students. 
c. The Example of Picture Guessing Game in Teaching Speaking 
Skill of Descriptive Text 
                             
 
 
                  
 
 
 
 
 
 
 
 
 
Figure 2.1 Example of Picture Guessing Game 
 
Air Conditioning Radio 
 
Television Carpet Sofa 
TV Table Vase 
Description: 
    My Living room 
 I have a living room. In my living room, there are one long yellow sofa, 
two red carpets, a television, a wood TV table, an air conditioning, a vase and 
a brown radio. The television, vase and radio are on the TV table. The red 
carpets are on the floor and the AC is above the sofa. 
 My living room is big and clean. I and my brother always sweeps the 
floor every morning before go to the school. My father listens to the radio every 
afternoon and my mother watches TV every night. I and my family watches 
movie together every weekend. 
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d. The Advantages of Picture Guessing Game 
Haris (2015) mentioned there are some advantages of picture 
guessing game. The advantages are: 
1) Picture guessing game is a game that suitable for all ages.  
2) Picture guessing game can invite the students to be active in 
teaching and learning speaking without any pressures. 
3) This game can make a good atmosphere in the classroom. 
4) Increase the students’ learning interest. 
5) Develop the students’ creative thinking skill. 
6) This game can make the situation in this class is fun and effective, 
this condition can reduce students’ boredom and stress in teaching 
and learning process, and more interest in English lesson 
especially in speaking. 
Klimova (2015) mentioned there are some advantages of 
picture guessing game. The advantages are: 
1) This game encourages students to involve actively in the learning 
process. 
2) This game can initiate students to be creative and spontaneous in 
speak English. 
3) This game can provide a relaxing atmosphere in the classroom. 
4) The most important benefit of this game is can minimalize 
students’ anxiety to speak in front of teacher and other students. 
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e. The Disadvantages of Picture Guessing Game 
Haris (2015) also wrote about the disadvantages of picture 
guessing game. The disadvantages are:  
1) The teacher has a problem in managing the class. Playing this 
game sometimes resulted noisiness that can make the students out 
of control and disturb other classes, but this noisiness can be 
reduced by managing the class well. 
2) This game can’t be implemented in every material.  
6. Review on Picture Describing Technique 
a. Definition of Picture Describing 
Describe is say what somebody or something is like (Webster, 
1995:116). Describing picture is one of activity in learning speaking 
English. In this activity, students must describe pictures in front of 
class. Every student gets one picture and must describe it (Solahudin, 
2009: 99). 
b. The Advantages of Picture Describing 
Gerlach and Elly (1980: 277) state the advantages of using 
picture describing as follow: 
1) The length of time required can be reduced. 
2) Increase students’ vocabulary. 
3) The quality of learning can be improved. 
4) The positive attitude of students toward what they are learning and 
the process itself can be enhanced.    
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c. The Disadvantages of Picture Describing 
Gerlach and Elly (1980:277) also state the disadvantages of 
using picture as follow: 
1) Teacher cannot choose the theme of picture freely because it was 
already in the book. 
2) A little attention for the students. Because the students have the 
same text on the textbook. 
3) The students do not understand the content they read. 
Based on the explanation above, there are differences between 
Picture Describing Technique and Picture Guessing Game Technique. 
The first, in Picture Describing Technique a teacher cannot choose the 
theme of picture freely because it was already in the book while in 
Picture Guessing Game Technique, a teacher can choose free themes 
out of the book but it still follows syllabus. The second, in Picture 
Describing Technique, the students cannot express their idea because 
the text was already on the book while in Picture Guessing Game 
Technique students can develop their creative thinking because they 
guess the picture, write the descriptive text, read then memorize the 
text in front of class.  
B. The Previous Study 
The researcher will describe two journals and two theses which are 
relevant to this research to make the thesis arrangement easier and to avoid 
repeating the same study. The first journal entitled “The Use of Guessing 
Games to Teach Speaking Skill.” This journal was conducted by Yuyun 
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Maqfirah, et. al,. In this journal, she explains that her research used games as 
the research’s technique to teach descriptive text. The result her research could 
be concluded that the implementation of the guessing games and the supporting 
action successfully improved the students’ fluency in speaking skills, but here 
the researcher using a picture guessing game and oral speaking as the result of 
the research.  
Here the researcher using picture guessing game and oral speaking as 
the result of the research. The researcher conducts an experimental research of 
the use picture guessing game to teach speaking skill at the eighth grade 
students of SMP Al Islam 1 Surakarta in the academic years of 2018/2019. The 
purposes of this research are to identify picture guessing game is effective to 
teach speaking skill. And at least it would to increase their creative thinking 
too.  
The second journal entitled “Improving Students’ Speaking Skill 
through Guessing Game Technique.” That was conducted by Devi Anggreyni. 
In this journal, she used guessing game to teach speaking skill and this game 
used in classroom action research. The result of her research is she proved that 
applying guessing game technique can improve students’ speaking skill.  
While in this research, the researcher conducted an experimental 
research of the use picture guessing game to teach speaking skill at the eighth 
grade students of SMP Al Islam 1 Surakarta in the academic years of 
2018/2019. The purposes of this research are to identify picture guessing game 
is effective to teach speaking skill for the eighth grade students of SMP Al 
Islam 1 Surakarta in the academic years of 2018/2019.  
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The third study is thesis entitled “The Implementation of Guessing 
Game Technique to Improve Speaking Skills for the Eighth Grade Students of 
SMP N 3 Kunduran Blora in the Academic Year of 2015/2016.” The thesis was 
written by Laili Safaati. She chooses guessing game technique to be 
implemented in teaching learning process at the eighth grade students of 
Kunduran Blora. In this thesis show that many students were enthusiastic 
because the treatment done by make a group and every student got a chance to 
answer the question about the picture. The result indicates that the research was 
successful because the final score was better that before treatment.  
While in this research, the researcher will also use the picture guessing 
game and oral speaking as the result of the research. The researcher conducts 
an experimental research of the use picture guessing game to teach speaking 
skill at the eighth grade students of SMP Al Islam 1 Surakarta in the academic 
years of 2018/2019. Through the picture guessing game, hopefully the students 
more attractive when teaching learning process happen. This is why one of this 
research purpose is to identify that picture guessing game is effective to teach 
speaking skill for the eighth grade students of SMP Al Islam 1 Surakarta in the 
academic years of 2018/2019. 
The fourth study is thesis entitled “The Effectiveness of Using Guessing 
Game Technique toward the Eighth Grade Students’ Speaking Skill at MTs 
Negeri Bandung in the Academic Year of 2016/2017.” This thesis was written 
by Dwi Rahmawati. In this thesis, she focused on how students can practice to 
express their idea by giving clues about the certain words and how increase 
their vocabularies. The result was proven by the finding that the result of T-
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score is higher than T-table. It means that Guessing Game technique gave 
significant effective toward the students’ speaking skill. In general, it could be 
stated that Guessing Game technique is effective toward the eighth grade 
students’ speaking skill at MTs Negeri Bandung.  
While in this research, the researcher conducts an experimental research 
of the use picture guessing game to teach speaking skill at the eighth grade 
students of SMP Al Islam 1 Surakarta in the academic years of 2018/2019. The 
purposes of this research are to identify picture guessing game is effective to 
teach speaking skill for the eighth grade students of SMP Al Islam 1 Surakarta 
in the academic years of 2018/2019. 
C. Rationale 
Speaking is one of the central elements of communication. The 
researcher finds out the fact in the eighth grade students of SMP Al Islam 1 
Surakarta showed the difficulty of their learning English coming from their 
speaking. It is showed from the statement of majority students. They said that, 
English is a difficult subject and the most difficult to study in memorizing the 
meaning of word, pronouncing correctly, etc. So, the teacher must be able to 
make the interesting topic and apply this suitable technique in teaching English 
especially in speaking skill like giving the students game. 
The one example of game in teaching and learning process is picture 
guessing game. This game requires students to logically guess what the picture 
is based on the clue given, it can develop their students’ creativity. Mora & 
Lopera (2001) said that guessing game is more than just having fun, stress that 
game and fun activities have always been one of every body’s favourite things 
44 
 
to do in class, both for teachers and students since games can contribute to the 
development of a series of skills and competencies.  
Based on this opinion, it is concluded that the advantages by using the 
picture guessing game in teaching and learning process, make the students’ 
more interest in learning speaking, can invite the students to be active and fun 
to express their idea freely without any pressures. In addition, the students can 
develop too in their speaking skill. 
D. Hypothesis 
Hypotheses are statements in quantitative research in which the 
investigator makes a prediction or a conjecture about the outcome of a 
relationship among attributes or characteristics (Creswell, 2012: 111). The 
hypothesis is a temporary answer to the problem formulation studies, 
formulation of research problem which has been expressed in question 
sentence from Sugiyono (2006). 
According to Creswell (2013: 125), hypotheses need to include specific 
components. Guidelines for writing them are: 
1. State the variables in this order: independent (first position), dependent 
(second position), and control (third position). 
2. If you compare groups in your hypothesis, explicitly state the groups; if 
variables are related, specify the relationships among the variables. 
3. Make a prediction about changes you expect in your groups, such as less 
or more favourable or no changes (e.g., no difference). You will then test 
this prediction using statistical procedures.    
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There are two types of hypotheses: the null and the alternative to the 
null. Null hypothesis is the most traditional form of writing a hypothesis. Null 
hypotheses make predictions that of all possible people whom researchers 
might study (i.e., called the general population), there is no relationship 
between independent and dependent variables or no difference between groups 
of an independent variable or a dependent variable. Alternative hypothesis is if 
there will be a difference based on result from past research or an explanation 
or theory reported in the literature. The criteria of hypotheses test in this 
research is: 
- If the signification value < 0.05 so Ho is rejected and Ha is accepted. 
- If the signification value >0.05 so Ho is accepted and Ha is rejected. 
Based on the underlying theory stated above, the hypothesis of this 
study are:  
1. Null Hypothesis (Ho) makes predictions that of all possible people whom 
researchers might study (i.e., called the general population), there is no 
relationship between independent and dependent variables or no different 
between groups of an independent variable or a dependent variable 
(Creswell, 2012: 126). Null hypothesis is there is no difference between 
two variables or no effect between variable X towards variable Y 
(Arikunto, 2013: 113). 
Ho = There is no significant influence difference between the students’ 
speaking skill of descriptive text through using picture guessing game and 
without using picture guessing game at the eighth grade students of SMP 
Al Islam 1 Surakarta in the academic years of 2018/2019. 
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2. Alternative Hypothesis (Ha) states that there is correlation between 
variable X and Y or there is a difference between two groups (Arikunto, 
2012: 112). 
Ha = There is significant influence difference between the students’ 
speaking skill of descriptive text through using picture guessing game and 
without using picture guessing game at the eighth grade students of SMP 
Al Islam 1 Surakarta in the academic years of 2018/2019. 
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CHAPTER III 
 RESEARCH METHODOLOGY 
  
This chapter discusses about research design, setting of the research, 
population, sample and sampling of the research, technique of collecting the data, 
and techniques of data analysis. 
A. Research Design 
This study can be categorized as an experimental research and 
experimental research is included quantitative research. Kothari (2004: 3) 
defined that quantitative research is based on the measurement of quantity or 
amount. From Creswell (2012: 13) the characteristics of quantitative research 
are: 
1. Describing a research problem through a description of trends or a need 
for an explanation among variables. 
2. Proving a major role for the literature through suggesting the research 
questions to be asked and justifying the research problem and creating a 
need for the direction (purpose statement and research questions or 
hypotheses) of the study. 
3. Creating purpose statements, research questions and hypotheses that are 
specific, narrow, measurable, and observable. 
4. Collecting numeric data from a large number of people using instruments 
with preset questions and responses. 
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5. Analyzing trends, comparing groups, or relating variables using statistical 
analysis, and interpreting result by comparing them with prior predictions 
and past research. 
6. Writing the research report using standard, fixed structures, and evaluation 
criteria, and talking an objective, unbiased approach.    
 According to Arifin (2012: 68) states that experimental is one way to 
look for a causal relationship between two factors are intentionally by 
researchers with a way to eliminate or reduce other factors that disturb. 
Furthermore, McMillan and Schumacher as cited by Arifin (2012: 73) states 
that there are four experimental designs; they are pre-experimental, true-
experimental, quasi-experimental, and factorial design. 
The researcher decided to use quasi-experimental design. The purpose 
of the quasi-experimental research is to get information which the informant 
has predicted in the true experimental research which is impossible to control 
and manipulate all relevant factors. From the statement above, it can be 
concluded that the quasi-experimental research is the way to investigate the 
treatment which used for dominant variable to see the cause and effect between 
both of treatment and variable. In this research, the researcher decided to use 
quasi-experimental research to know the effect of teaching using picture 
guessing game. Arifin (2012: 68) state that in this most basic of experimental 
designs, the group receiving the treatment is called the experimental group and 
the other group is the control group. It used treatments pre-test and post-test. 
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The purpose of the research is to know whether there is a significant 
difference between students that are taught speaking by using picture guessing                                                                                                  
game and the students that are taught by using picture describing in learning 
process. 
According to Fred Kerlinger as cited by Arikunto (2010: 162), that all 
experiments have one fundamental idea behind them, to test the effect of one 
or more independent on a dependent variable (it is possible to have more than 
one dependent variable in experiments). 
There were two variables in this research as follows: 
1. The Independent Variable (X) 
Sugiyono (2017: 61) defines, independent variable is influences or those 
to be cause of change the dependent variable. The independent variable of 
this research is the use of picture guessing game. 
2. The Dependent Variable (Y) 
Sugiyono (2017: 61) defines, dependent variable is variable that was 
effected or that be the result because of the existence of the independent 
variable. The dependent variable of this research is students speaking 
skills. 
B. Setting of the Research 
1. Place of the Research 
The research is conducted at the eighth grade students of SMP Al 
Islam 1 Surakarta in the academic years of 2018/2019. The school is 
located in Jl. Ponconoko 37, Tipes, Serengan, Surakarta. This school is 
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located about 200 meters from Jl. Mr. Muh Yamin 125, Tipes, Serengan, 
Surakarta. Therefore, it is easy to reach in SMP Al Islam 1 Surakarta. 
SMP Al Islam 1 Surakarta is a school which got an accreditation. 
This school used curriculum 2013 as the basic of teaching and learning 
process. In this research, treatment was given four meetings. There are two 
meetings in a week. Every meeting consists of one hour (1 x 40’).   
2. Time of the Research 
The pre-research was done from February, 20th 2018 until March, 
29th 2018. For the time schedule of the observation, starts from January, 
20th researcher was done about the title consultation. Then, on the 
February, 20th researcher got the school principles’ permission and did the 
pre-research until March, 29th 2018. Then, the treatments and test was 
conducted on February until March 2019. The list of activities which had 
been done;  
 
Table 3.1 Schedule of Research 
Activities Time 
1st class observation March, 28th 2018 
2nd class observation March, 29th 2018 
Treatments and test February, 13th 2019 until 
March, 6th 2019 
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C. Population, Sample, and Sampling 
1.  Population 
Sugiyono (2017: 117) states the population is a region consisting 
of generalization, object/subject that has certain qualities and 
characteristics are determined by the investigator to be studied and then 
draw conclusions. The population can also be defined as the subject of 
research including all people or items. Creswell (2012: 142) says that 
population is a group of individuals who have the same characteristics. 
From the statement above can be concluded that population is the whole 
of subjects or individuals who have the same characters in the research. 
The population of the research was conducted at the eighth grade 
students of SMP Al Islam 1 Surakarta in the academic years of 2018/2019. 
They were a class of experimental and control class. The total number of 
the population was 142 students divided into six classes, because the 
researcher took the sample in regular class. 
Table 3.2 The Total Students of 8th Class 
No. Class Male Female Total 
1 8 A (PK) 12 13 25 
2 8 B (PK) 14 12 26 
3 8 C (PK) 9 17 26 
4 8 D 14 12 26 
5 8 E 13 9 22 
6 8 F 12 12 24 
7 8 G 13 9 22 
8 8 H 15 9 24 
9 8 I 14 10 24 
Total  120 106 219 
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2. The Sample 
According to Sugiyono (2017: 118), sample is parts of population 
that can be represent all the population observed. Moreover, Fraenkel and 
Wallen (2012: 91) says a sample is the group on which information is 
obtained.  
Based on the statement above, there is possibility for the researcher 
to take sample from the eighth grade students of SMP Al Islam 1 Surakarta. 
Therefore, the researcher only took two classes as the sample. The sample, 
the students had common characteristics of population as follows: 
a. The students at the same school, SMP Al Islam 1 Surakarta in the 
academic years of 2018/2019. 
b. The students were at the same grade, the eighth grade students. 
c. The students were taught by the same teacher, namely Mrs. Farida 
Hayati, S. Pd. 
The total of sample is 44 students, which is divided into two kind 
of classes, 22 for control class (8G) and 22 for an experimental class (8E). 
The control class will teach speaking skill by using picture describing that 
usually be used in every learning and teaching, whereas the experimental 
class will teach speaking skill by using picture guessing game.  
3. The Sampling Technique 
Sugiyono (2017: 118) states that sampling is a technique used to 
get the sample. In this research, the researcher used cluster random 
sampling technique. Cluster sampling is widely used because the subject 
of the research is homogeneous. According to Sugiyono (2017: 120), 
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cluster sampling is sampling technique used to determine the sample when 
the object will be examined or the data source is very wide. The researcher 
determines randomly which class will be used as the experimental and the 
control class. The result of this cluster random sampling is 8E as the 
experimental class and 8G as the control class. 
D. Technique of Collecting the Data 
The technique of collecting data is the important step in research, 
because the purpose of the research is to get the data. In the research, the 
researcher uses an instrument, namely test to collect data. An instrument is a 
tool for measuring, observing, or documenting quantitative data (Creswell, 
2012: 151). Test is a set of questions or exercises and other instrument that used 
to measure skill, intelligence, and ability having by individual or group 
(Arikunto, 2010: 192). Thus, the researcher used test as an instrument to collect 
the data. 
1. Test 
Test is used by researcher to collect data in the research. Test is a 
method of examine and measure the qualities of students in cognitive 
aspect or level of mastering material (Brown, 2004: 3). The tests were 
divided into pre-test and post-test. The pre-test was given to know the 
homogeneity of the experiment and control class before treatment. 
Whereas the post-test which was conducted after treatments which aimed 
to know whether there was a significant result after treatment. 
The instrument using in this research are pictures. Students do the 
oral speaking test based on their own work. The genre of the test is 
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descriptive text, because the researcher uses game, namely picture 
guessing game. In syllabus of Curriculum 2013, eighth students of junior 
high school level learn descriptive text. Thus, choosing descriptive text 
from picture guessing game is based on the syllabus. The following 
formula to score students’ speaking skill test based on the theory from 
chapter two, as follows: 
Grammar & vocabulary  5 
Text management   5 
Pronunciation & intonation 5 + 
Total score   15 x 2 = 30 : 3 x 10 = 100  
 
a. Pre-test 
In order to know the students’ speaking before treatment was 
given, the researcher gave the students a pre-test. Creswell (2012: 297) 
state that pre-test provides a measure on some attribute or 
characteristic that is assessed for participants in an experiment before 
they receive a treatment. The test is oral speaking from descriptive 
text written by students based on picture guessing game. 
b. Post-test 
After conducting pre-test and implementing treatment, the 
researcher gave a post-test to the students to know whether their 
students’ speaking skill was increasing or not. Creswell (2012: 297) 
states that post-test is a measure on some attribute or characteristic 
that is assessed for participants in an experiment after a treatment. The 
test is oral speaking from descriptive text written by students based on 
picture guessing game but the paper only contains of pictures. 
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2. The Validity of the Instrument 
Validity is a measurement to show levels of validation of 
instrument (Arikunto, 2010: 211). It is the condition in which a test can 
measure what is supposed to be measures. The valid instrument has high 
validity and not valid instrument has low validity (Arikunto, 2010: 211). 
Sanjaya (2013: 254) states that there are three kinds of test instrument 
validity. They are content validity, construct validity, and criteria validity. 
In this research, the researcher used content validity to test the validity of 
quantitative data. 
According to Sanjaya (2013: 254) content validity is regarding to 
whether the instrument that used contains all the material to be measured 
or not. Content validity applied in classroom assessment was to test 
students’ speaking skill. The instrument is an oral speaking test based on 
students’ own work (essay). The researcher used speaking test to know the 
students’ achievement in speaking descriptive text. The researcher looked 
at the syllabus as a guide to design the speaking test. When design the test, 
the test should suitable with the syllabus and standards of competence to 
be achieved on the speaking test in Junior High School. In this research, 
the researcher test the validity of instrument used expert judgment. The 
validity of speaking test was measured by consulting to the expert. The 
validity of the test was consulted to the English teacher of SMP Al Islam 
1 Surakarta. 
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After the researcher consulting the instrument to the expert, she 
stated that this instrument is valid. This instrument could be used to test 
the students’ speaking skill and measure what is supposed to be measures.  
3. The Reliability of the Instrument 
Reliability refers to the consistency of the score obtained from a 
test (Ary, 2010: 100). In this research, the researcher used inter-rater 
reliability (assessment by two rater/scorer). The researcher as the first rater 
and the English teacher at SMP Al Islam 1 Surakarta as second rater. The 
reliability of speaking test in this research, the researcher determined the 
mean of scoring between teachers’ score and researchers’ score.     
E. Techniques of Data Analysis 
1. Descriptive Analysis 
The data descriptive analysis consists of mean, median, and 
standard deviation. The research uses IBM SPSS Statistic 20. 
These are steps to calculate mean, mode, median, and standard 
derivation: 
1) Open IBM SPSS Statistic 20 in laptop. 
2) Click Variable View. In the name column of first line, write 
“PRETESTexperimental” and the second line write 
“POSTTESTexperimental”. Then, change the column Decimals 
becomes zero (0). 
3) Click Data View then input the data in column 
PRETESTexperimental and POSTTESTexperimental. 
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4) Click Analyze – Descriptive Statistics – Frequencies. Descriptive 
Statistics is to be describe the data. This steps is to determine mean, 
sum, Std. deviation, variance, range, minimum, maximum, S.E mean, 
kurtosis, and skewness. Therefore, it should choose frequency. 
5) Then, move PRETESTexperimental and POSTTESTexperimental 
from left column to variables(s). 
6) Click Statistics, then checklist mean, sum, Std. deviation, variance, 
range, minimum, maximum, S.E mean, kurtosis, and skewness. Then 
click continue. 
7) Click Chart, choose histograms and checklist show normal curve on 
histogram. 
8) Click continue, OK.  
2. Pre-Requisite Test 
a. Normality Test 
Normality test is used to test the sample from the population 
that is going to be analysed whether both groups have normal 
distribution or not. Analysing the normality distribution is with 
Kolmogorov-Smirnov test in IBM SPSS Statistic 20. These are the 
following steps to calculate normality test: 
1) Open the IBM SPSS Statistic 20 in laptop. 
2) Make variable by clicking tab Variable View. 
3) In the name column, write “PreTestCONTROL” at first line and 
“PostTestCONTROL” at second line then write 
“PreTestEXPERIMENTAL” at third line and 
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“PostTestEXPERIMENTAL” at fourth line. Change decimals 
column becomes zero (0). 
4) Open Data View, input data in the variable. 
5) Then click Analyze – Descriptive Statistics – Explore. 
Descriptive Statistics is to describe the data. This steps is to know 
the normality of data, therefore it should choose Explore. 
6) Dialog explore, move “PreTestCONTROL, PostTestCONTROL, 
PreTestEXPERIMENTAL and PostTestEXPERIMENTAL” to 
dependent list. Choose Plots – click Plot. 
7) Then, checklist “Normality Plots with Tests.” This steps is to 
know whether the data in distribution normal or not. Therefore, 
to get output of normality test, it should give checklist to 
normality plots with tests. It will give output as the next step. 
8) Continue, OK. 
9) The criteria of normality test: 
- The signification of value > 0.05, the data is normal. 
- The signification of value < 0.05, the data is not normal. 
b. Homogeneity Test 
Homogeneity test is used to know whether two groups 
(experimental and control class) that are taken from population have 
homogeneity or not. Analyzing the homogeneity of variance is by 
using Lavene Statistic in IBM SPSS Statistic 20. 
 
 
59 
 
These are steps to calculate homogeneity test: 
1) Open the IBM SPSS Statistic 20. 
2) Make a data in Variable View. 
3) Click Analyze – Compare Means – One Way Anova – Click 
Posttest and then move/ include it to “Dependent List” column 
and also click Experimental Class and move/ include it to 
“Factor” column – Click “Options” – Choose Homogeneity of 
variance test – Continue – OK. 
4) The criteria of homogeneity test in IBM SPSS Statistic 20: 
- The signification of value ≥ 0.05, the data are homogeneous. 
- The signification of value < 0.05, the data are not 
homogeneous. 
3. Hypothesis Testing 
Hypothesis testing is conducted to know whether a hypothesis in 
the research is rejected or not. Hypothesis testing is conducted with T-Test. 
Hypothesis testing is for comparing the mean of scores between post-test 
in experiment class and control class. 
a. The null hypothesis (Ho): There is no significant influence difference 
between the students’ speaking skill of descriptive text through using 
picture guessing game and without picture guessing game but using 
picture describing to the eighth grade students of SMP Al Islam 1 
Surakarta. 
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b. The alternative hypothesis (Ha): There is significant influence 
difference between the students’ speaking skill of descriptive text 
through using picture guessing game and without picture guessing 
game but using picture describing to the eighth grade students of SMP 
Al Islam 1 Surakarta. 
The researcher used IBM SPSS Statistic 20 program in laptop, the 
steps are: 
1) Open the IBM SPSS Statistic 20. 
2) Make variable by clicking tab Variable View.  
3) In the name column, write “Posttest” at first line and “Class” at second 
line. Change decimals column becomes zero (0). 
4) Click Values at second line, then write “1” in value column and 
“Experimental Class” in label column. 
5) Click Add. 
6) Then write “2” in value column and “Control Class” in label column. 
Click Add then OK. 
7) Click data view, input the Posttest data in the variable posttest. In 
variables Class input 1 or 2 according the class such as 
1=Experimmmental Class; 2=Control Class. 
8) Click Analyze – Compare Means – Independent Samples T-Test. 
Independent Samples T-Test is to know whether there is significant 
difference between the mean of samples which are unrelated or not. 
9) Click Defines Groups, input 1 in group 1 and 2 in group 2. Then 
continue. Click OK. The output shows that there are two tables. They 
61 
 
are Group Statistic and Independent Samples T-Test. To know the T-
Test result, it used Independent Samples T-Test. 
This is the signification: 
- If the signification value > 0.05 so Ho is accepted and Ha is 
rejected. 
- If the signification value < 0.05 so Ho is rejected and Ha is 
accepted. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
This chapter discusses the result of the research conducted in the eighth 
grade students of SMP Al Islam 1 Surakarta. This chapter provides some findings 
and discussion about the use of picture guessing game to teach speaking skill about 
descriptive text. This chapter consist of the research finding, data analysis, and 
discussions. 
A. Research Findings 
The result findings present the application procedures of using material 
descriptive text from picture guessing game in teaching students’ speaking 
skill. The researcher conducted a research in SMP Al Islam 1 Surakarta in the 
academic years of 2018/2019. The purpose of this research is to know whether 
the use of picture guessing game is effective or not to teach students’ speaking 
skill at the eighth grade students of SMP Al Islam 1 Surakarta in the academic 
years of 2018/2019. The researcher conducted this research by comparing 
between teaching students’ speaking skill by using picture guessing game and 
teaching students’ speaking skill by using picture describing. The eighth grade 
E class was taught descriptive text by using picture guessing game that called 
experimental class. In addition, the eighth grade G class was taught descriptive 
text by using picture describing as control class. 
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1. Data Description 
The objective of this research is to check the effectiveness of using 
picture guessing game to teach speaking skill. The researcher used two 
classes as samples. They are 8E class and 8G class. Every class consists of 
22 students. The researcher gave pre-test to experimental class and control 
class to know that both classes were homogeneous. After that, the 
researcher gave a treatment and then post-test. The results of the post-test 
of both classes are compared by using t-test. The data of two classes can 
be seen as follow: 
a. Data Pre-test in Control Class 
The Control class is a class that was taught by using picture 
describing. The experimental class consists of 22 students. They have 
performed the test presented by the researcher. The data is obtained 
from pre-test score of control group. The table below is providing the 
score of pre-test of control class. 
 
Table 4.1 Score of Pre-test in Control Class 
No Name Score 
1 ARBP 60 
2 AND 60 
3 ANI 46 
4 AS 53 
5 ANPS 53 
6 AHT 63 
7 ASR 53 
8 ASY 60 
9 ASNF 53 
10 FRKP 46 
11 FWHN 53 
12 FRIB 53 
13 FTP 40 
14 GAAA 46 
15 HZ 46 
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16 KBP 43 
17 LRO 53 
18 MMPAD 53 
19 NB 43 
20 NR 60 
21 RL 53 
22 WA 60 
 
Table 4.2 Statistics of the Pre-test Score 
 
 
 
 
 
 
The data presented above are the result of pre-test in control 
class. It is mean, median, mode, standard deviation, minimum, and 
maximum. From the table showed that the lowest score was 40 
whereas the highest score was 63. The mean was 52.27. The median 
was 53.00. The mode was 53. The standard deviation was 6.541. The 
frequency of the data pre-test in control class is in the table 4.3 and 
histogram is presented in figure 4.1. 
 
 
 
 
 
N 
Valid 22 
Missing 0 
Mean 52.27 
Median 53.00 
Mode 53 
Std. Deviation 6.541 
Minimum 40 
Maximum 63 
Sum 1150 
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Table 4.3 Frequency Distribution of Pre-test in Control Class 
 
 
 
 
 
 
 
                         
Figure 4.1 The Histogram of Frequency Distribution of Pre-test 
 
It can be seen that the student who has score of pre-test 40 is 1 
student in percentage 4.5 percent and it is the lowest score of pre-test 
in control class. The student who have score 43 are 2 students in 
percentage 9.1 percent. The student who have score 46 are 4 students 
in percentage 18.2 percent. The student who have score 53 are 9 
students in percentage 40.9 percent. The student who have score 60 
are 5 students in percentage 22.7 percent. The student who has score 
 
 Frequency Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
40 1 4.5 4.5 4.5 
43 2 9.1 9.1 13.6 
46 4 18.2 18.2 31.8 
53 9 40.9 40.9 72.7 
60 5 22.7 22.7 95.5 
63 1 4.5 4.5 100.0 
Total 22 100.0 100.0 
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63 is 1 student in percentage 4,5 percent and it is the highest score of 
pre-test in experimental class. 
b. Data Post-test in Control Class 
Table 4.4 Score of Post-test in Control Class 
No Name Score 
1 ARBP 80 
2 AND 73 
3 ANI 73 
4 AS 63 
5 ANPS 63 
6 AHT 73 
7 ASR 63 
8 ASY 73 
9 ASNF 73 
10 FRKP 66 
11 FWHN 63 
12 FRIB 63 
13 FTP 63 
14 GAAA 53 
15 HZ 66 
16 KBP 66 
17 LRO 70 
18 MMPAD 70 
19 NB 66 
20 NR 80 
21 RL 73 
22 WA 80 
 
Table 4.5 Statistics of Post-test Score 
 
 
 
 
N 
Valid 22 
Missing 0 
Mean 68.77 
Median 68.00 
Mode 63 
Std. Deviation 6.789 
Minimum 53 
Maximum 80 
Sum 1513 
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The lowest score was 53 whereas the highest score was 80. The 
mean was 68.77. The median was 68.00. The mode was 63. The last 
was the standard deviation in 6.789. The frequency of the data post-
test in control class is in the table 4.6 and histogram is presented in 
figure 4.2. 
Table 4.6 Frequency Distribution of Post-test in Control Class 
 
 
 
 
 
 
 
 
                 
 
Figure 4.2 The Histogram of Frequency Distribution of Post-test 
 
 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
53 1 4.5 4.5 4.5 
63 6 27.3 27.3 31.8 
66 4 18.2 18.2 50.0 
70 2 9.1 9.1 59.1 
73 6 27.3 27.3 86.4 
80 3 13.6 13.6 100.0 
Total 22 100.0 100.0 
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From the histogram above, it can be seen that the student who 
get score of post-test 53 is 1 student in percentage 4.5 percent and it is 
the lowest score of post-test in control class. The student who get score 
63 are 6 students in percentage 27.3 percent. The student who get 
score 66 are 4 students in percentage 18.2 percent. The students who 
get score 70 are 2 students in percentage 9.1 percent. The students who 
get score 73 are 6 students in percentage 27.3 percent. The students 
who get score 80 are 3 students in percentage 13.6 percent and it is the 
highest score of post-test in control class. 
c. Data Pre-test in Experimental Class 
The Experimental class is class was taught by using picture 
guessing game. The experimental class is 8E that consists of 22 
students. They have performed test presented by the researcher. 
Before they did the post-test, they were given pre-test and treatments. 
Table 4.7 Score of Pre-test in Control Class 
No Name Score 
1 AAA 53 
2 ABN 46 
3 ARS 40 
4 AMF 53 
5 BDA 66 
6 FIR 60 
7 FNA 46 
8 FDA 60 
9 FVSS 43 
10 HNF 53 
11 JNV 53 
12 KPA 60 
13 LBW 60 
14 MAN 66 
15 MASS 60 
16 MHAA 63 
17 NPSD 63 
18 NKF 66 
19 NNMS 66 
20 RSNTK 66 
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21 RNA 53 
22 SAM 53 
Table 4.8 Statistics of the Pre-test Score 
 
 
 
 
The data in the table above is about the result of pre-test score 
in experimental class. The lowest score was 40 and the highest score 
was 66. The mean was 56.77. The median was 60.00. The mode was 
53. The standard deviation is 8.000. The frequency distribution in 
table 4.9 and the histogram is figure 4.3. 
Table 4.9 Frequency Distribution of Pre-test in Experimental Class 
 
 
 
 
N 
Valid 22 
Missing 0 
Mean 56.77 
Median 60.00 
Mode 53 
Std. Deviation 8.000 
Minimum 40 
Maximum 66 
Sum 1249 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
40 1 4.5 4.5 4.5 
43 1 4.5 4.5 9.1 
46 2 9.1 9.1 18.2 
53 6 27.3 27.3 45.5 
60 5 22.7 22.7 68.2 
63 2 9.1 9.1 77.3 
66 5 22.7 22.7 100.0 
Total 22 100.0 100.0 
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Figure 4.3 The Histogram of Frequency Distribution of Pre-test 
 
Based on the histogram above, it can be seen that the students 
who have the score of pre-test 40 is 1 student in percentage 4.5 percent 
and it is the lowest score of pre-test in experimental class. The student 
who has the score 43 is 1 student in percentage 4.5 percent. The 
students who have the score 46 are 2 students in percentage 9.1 
percent. The students who have the score 53 are 6 students in 
percentage 27.3 percent. The students who have the score 60 are 5 
students in percentage 22.7 percent. The students who have the score 
63 are 2 students in percentage 9.1 percent. The students who have the 
score 66 are 5 students in percentage 22.7 percent and it is the highest 
score in pre-test of experimental class. 
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d. Data Post-test in Experimental Class 
Table 4.10 Score of Post-test in Experimental Class 
 
 
No Name Score 
1 AAA 80 
2 ABN 80 
3 ARS 73 
4 AMF 73 
5 BDA 80 
6 FIR 83 
7 FNA 63 
8 FDA 73 
9 FVSS 63 
10 HNF 73 
11 JNV 73 
12 KPA 83 
13 LBW 80 
14 MAN 73 
15 MASS 80 
16 MHAA 73 
17 NPSD 73 
18 NKF 73 
19 NNMS 80 
20 RSNTK 73 
21 RNA 63 
22 SAM 66 
 
 
Table 4.11 Statistics of the Post-test Score 
 
 
 
 
 
 
The data in the table above is the result of post-test score in 
experimental class. The lowest score was 63. The highest score was 
83. The mean was 74.14. The median was 73.00. The mode was 73. 
The standard deviation was 6.228. In addition, the frequency 
 
N 
Valid 22 
Missing 0 
Mean 74.14 
Median 73.00 
Mode 73 
Std. Deviation 6.228 
Minimum 63 
Maximum 83 
Sum 1631 
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distribution of the data post-test experimental class is in table 4.12 and 
the histogram is in figure 4.4.  
 Table 4.12 Frequency Distribution of Post-test in Experimental Class 
 
 
 
 
 
 
                     
 
Figure 4.4 The Histogram of Frequency Distribution of Post-test 
 
Based on the histogram above, it can be seen that the student 
who have the score of post-test 63 are 3 students in percentage 13.6 
percent and it is the lowest score of post-test in experimental class. 
The students who has the score 66 is 1 student in percentage 4.5 
percent. The students who have the score 73 are 10 students in 
percentage 45.5 percent. The students who have the score 80 are 6 
 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
63 3 13.6 13.6 13.6 
66 1 4.5 4.5 18.2 
73 10 45.5 45.5 63.6 
80 6 27.3 27.3 90.9 
83 2 9.1 9.1 100.0 
Total 22 100.0 100.0 
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students in percentage 27.3 percent. The students who have the score 
83 are 2 students in percentage 9.1 percent and it is the highest score 
in post-test of experimental class. 
2. Pre-Requisite of Test 
The data obtained from both experimental class and control class 
are used to be analyzed to reveal the difference between experimental class 
and control class. To reveal the difference, the researcher uses T-test. T-
test requires normality and homogeneity. Therefore, normality and 
homogeneity are tested first based on the pre-test and post-test. Before 
analyzing the data using T-test, the normality and the homogeneity test 
must be done. The normality test is to reveal that the samples are in normal 
distribution. The homogeneity test is to reveal that both samples of 
experimental class and control class are homogeneous. 
a. Normality 
Normality test is used to test the sample from the population 
whether they have normal distribution or not. In this research, the 
researcher used IBM SPSS Statistic 20 for normality test.  
Table 4.13 Normality Test 
  Kolmogorov-Smirnova Shapiro-Wilk 
Statistic Df Sig. Statistic Df Sig. 
PreTest CONTROL .148 22 .200 .933 22 .143 
PostTest CONTROL .115 22 .200 .952 22 .350 
PreTest EXPERIMENTAL .179 22 .066 .935 22 .154 
PostTestEXPERIMENTAL .140 22 .200 .945 22 .245 
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Based on the output of control class, the significance of 
Shapiro-Wilk pre-test is 0.143 and post-test is 0.350 and Kolmogorov-
Smirnov pre-test is 0.200 and post-test is 0.200. The pre-test and post-
test variables in control class are higher than 0.05 in order to it can be 
concluded that the normal distribution is normal. Based on the output 
of experimental class, the significance of Shapiro-Wilk in pre-test is 
0.154 and post-test 0.245 and Kolmogorov-Smirnov pre-test is 0.066 
and post-test is 0.200. The pre-test and post-test variables in 
experimental class are higher than 0.05 in order to it can be concluded 
that the normal distribution is normal. 
b. Homogeneity 
The homogeneity is used to know whether the two samples of 
experimental and control class are homogeneous or not. In this 
research, the researcher used the table as follow: 
Table 4.14 Homogeneity Test 
 
 
 
Based on the output of IBM SPSS, it can be known that the 
signification of variable from the score of pre-test in experimental and 
control class is 0.304 > 0.05. It means that the variable data of pre-test 
in experimental and control class is homogeneous.  
Levene Statistic df1 df2 Sig. 
1.085 1 42 .304 
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3. Hypothesis Testing 
The hypothesis test can be done after normality and homogeneity 
test are fulfilled. The researcher used T-test in IBM SPSS for the 
hypothesis test, namely by using independent sample T-test. It is to know 
about the effectiveness of using picture guessing game to teach students’ 
speaking skill. The following table is the result.  
Table 4.15 Independent Sample Test 
 
The result of computation (t-test) states that Sig. (2-tailed) is 0.001 
and the level significance 0.05. It means that the result Sig. (2-tailed) < 
0.05. Therefore, the alternative hypothesis (Ha) is accepted and the null 
hypothesis (Ho) is rejected. It means that the result of using picture 
guessing game is effective to teach speaking skill for the eighth grade 
students of SMP Al Islam 1 Surakarta. 
 
 
 Levene's Test for 
Equality of 
Variances 
t-test for Equality of Means 
F Sig. T df Sig. (2-
tailed) 
Mean 
Difference 
Std. Error 
Difference 
95% Confidence Interval 
of the Difference 
Lower Upper 
P 
O 
S 
T 
 
Equal 
variances 
assumed 
.095 .759 3.582 42 .001 -17.37 1.612 2.520 9.025 
Equal 
variances 
not 
assumed 
  
3.582 41.627 .001 -17.37 1.612 2.519 9.026 
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B. Discussion 
Guessing game is an activity in which person or participant knows 
something and competes (individually or in team) to identify or find out the 
answer. Webster (2001: 8) conveyed about in teaching speaking through 
picture guessing game, students are expected to be involved actively in 
speaking class activity and hopefully they have more interest in teaching-
learning activity. 
In learning process, especially on speaking the students usually depend 
on the teachers’ explanation. It means that the teacher is as the main resource 
in getting the knowledge. Therefore, the students are passive and just accept 
the material from the teacher. While, through picture guessing game in teaching 
speaking, the teacher is as the facilitator. By using picture guessing game for 
descriptive text, students can combine between developing their ideas, 
creativity and expressing what they want to say. 
In this experimental class, the researcher conducted four meetings. The 
researcher used materials about descriptive text. Before giving treatments using 
picture guessing game in the experimental class, the researcher conducted pre-
test to this class. The pre-test was conducted in the experimental class to know 
how the score of students before giving treatments using the picture guessing 
game. The pre-test was an oral speaking from descriptive text written by 
students based on picture guessing game. The teacher provided a dictionary, 
but they did not have enough time to open it. The test was in 40 minutes. The 
students allow to open their text when they performed in front of the class but 
not all the text. Every student was given two minutes to perform in front of the 
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class in order to test their speaking skill. The assessment of speaking test 
consisted of pronunciation, grammar, vocabulary, intonation, and text 
management. 
In the first meeting, before starting to give treatment to the class, the 
researcher led to pray together. The researcher introduced herself, and then 
checked the students’ attendance. Before learning and teaching would be 
started, the two of them borrowed dictionaries in library. In addition, the 
researcher informed to students about what the material and the purpose of the 
lesson in the day. On that day they would learn descriptive text. 
After that, the researcher gave explanation about descriptive text to 
students, namely what is the descriptive text and the characteristics of 
descriptive text in simple. After that, the researcher gave explanation about 
picture guessing game and showed the example of descriptive text from picture 
guessing game then the students observed the pictures. The researcher read the 
text whereas the students repeated after the researcher. The students in pair 
tried to identify the word meaning based on the context, vocabulary in context, 
and also tried to find the structure of the text. The students were asked to show 
their worksheet and the researcher gave feedback for them. The students also 
were given to declare what the difficulty in activity of the day. The researcher 
answered the questions of students and then closed the meeting in the day. 
The second meeting, the researcher said greeting to the students and 
then led to pray together. After that, the researcher checked the students’ 
attendance. The activity in this second meeting, the students tried to write 
descriptive text then they read in front of the class. The researcher gave the 
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students’ worksheet that consisted of some pictures of thing from the place that 
would describe by students. The students observed and tried to guess the name 
of place based on the pictures. The students write a descriptive text about the 
place. The next, the students performed their descriptive text one by one in 
front of the class and the researcher checking pronunciation performance, 
grammar, vocabulary, intonation and text management of the students. After 
the students performed, the researcher closed the meeting with saying greeting. 
The third and the fourth meeting was the same with the meeting before. 
The researcher said greeting to the students and the students answered the 
greeting happily. The researcher leaded to pray together before studying. The 
researcher did not forget to check the students’ attendance. Most of the activity 
in this meeting was the same with the second meeting, but the researcher gave 
the students’ worksheet with different pictures. After the students found the 
name of place based on guess the pictures of thing, the students write a 
descriptive text. Then the students memorized their text to performed in front 
of the class one by one because in the third and fourth meeting the students did 
not allow to open their text. The students tried to performed in front of the class 
one by one only brought the pictures not read their descriptive text. Then the 
researcher checking pronunciation performance, grammar, vocabulary, 
intonation and text management of the students. Before the researcher closed 
the meeting, she said thanks to the students for their participation in following 
the learning that given by her and then said greeting. 
After the researcher finished giving treatments for 4 meetings to the 
students, the researcher conducted post-test. The post-test was an oral speaking 
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from descriptive text written by students based on picture guessing game. The 
test was in 40 minutes. The students not allow to open their text when they 
performed in front of the class but they allow to saw the pictures. Every student 
was given two minutes to perform in front of the class in order to test their 
speaking skill. The assessment of speaking test consisted of pronunciation, 
grammar, vocabulary, intonation, and text management. The post-test was to 
know whether the score of the students increased or not. The score in post-test 
and pre-test were different. The score of post-test were better than the score of 
pre-test. It means that the use of picture guessing game was effective to increase 
the students’ speaking skill at the eighth grade students of SMP Al Islam 1 
Surakarta. 
Based on the analysis of students’ skill, it was found that students’ skill 
after treatment was so good. In this case, this experimental class was given 4 
treatments after pre-test and before post-test that used picture guessing game. 
During the researcher conducting the treatments, the researcher saw the 
development of students in achieving of speaking. Students often write then 
they read a descriptive text from picture guessing game about 4 times and they 
also did the activity relating of speaking. It means, the students had practiced 
to do speaking skill in many times with different theme/ topic. Due to it, the 
students were interested to speak, speak, and speak every meeting like read 
they students’ descriptive text by picture guessing game that there was a 
different theme in every meeting. In the other side, the picture guessing game 
contains interesting topic and picture that does not ever see by students before. 
Then, students had motion to expressing their ideas to write a good descriptive 
80 
 
text although they have limited vocabulary. They tried it by using dictionary 
and sometimes asking to the researcher. 
From the result of testing hypothesis, it can be explained that the result 
of the first hypothesis test shows that there is a significant difference of effect 
on the students’ speaking skill between those who are taught using picture 
guessing game and those who are taught using picture describing. The score of 
speaking skill in experimental class before taught by picture guessing game is 
less because the mean of total score of 22 students is (56.77). After they got 
treatment, the mean of speaking skill is (74.14). 
The finding from Independent Sample T-Test is Sig. (2-tailed) is 0.001 
< 0.05. Due to, the result is lower than 0.05, it can be concluded that the use of 
picture guessing game in teaching students’ speaking skill can increase the 
score of students in speaking skill. In other word, the use of picture guessing 
game is effective toward students’ speaking skill. Besides, it means that the 
null hypothesis (Ho) was rejected and the alternative hypothesis was accepted. 
Thus, it means that there is significant effect before and after being taught using 
picture guessing game in teaching speaking skill on descriptive text. 
Based on the researcher finding, the picture guessing game to teach 
students’ speaking skill is showing the real effectiveness, because this kind of 
technique has an interesting topic and picture for students. In addition, the 
students are easier to develop or express their idea. Before the treatment begin, 
sometimes the students were confused on what they would write into their 
paper or speak in front of the class when the teacher asked them to make a 
descriptive text. As the result after treatment show that the alternative 
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hypothesis is accepted and the null hypothesis said that there is no significant 
different score of using picture guessing game in teaching speaking skill at the 
eighth grade students of SMP Al Islam 1 Surakarta is rejected. Thus, it is clear 
that picture guessing game is the kind of suitable technique to teach students’ 
speaking skill on descriptive text at the eighth grade students of SMP Al Islam 
1 Surakarta.  
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CHAPTER V 
CONCLUSION, IMPLICATION, AND RECOMMENDATION 
 
This chapter presented the conclusion, implication, and recommendation 
based on the research findings and discussed in the previous chapter. 
A. Conclusion 
The research was to find out whether there is a significant difference in 
speaking achievement between the students taught using picture guessing game 
and the students taught by using picture describing in teaching speaking skill. 
The result of the used picture guessing game in teaching speaking in 
experimental class is higher than control class at the eighth grade of SMP Al 
Islam 1 Surakarta in the academic years of 2018/2019. Each class had different 
technique to taught students’ speaking skill on descriptive text. The speaking 
skill on descriptive text in the experimental class is higher than speaking skill 
on descriptive text in control class. It means that there is a different skill of 
students who were taught by using picture guessing game has higher score than 
the students who were taught by using picture describing.  
This research shows the students’ achievement in speaking skill of 
experimental class which has taught by using picture guessing game is higher 
than the control class which has taught by using picture describing. After the 
researcher calculated the mean of experimental and control class and compare 
them, the researcher found that Sig. (2-tailed) is 0.001 < 0.05. Due to the result 
is lower than 0.05, it can be concluded that the use of picture guessing game in 
teaching students’ speaking skill can increase the score of students in speaking 
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skill. In other word, the use of picture guessing game is effective towards 
students’ speaking skill. 
B. Implication 
Based on the research of finding, it can be seen that the use of picture 
guessing game is effective towards students’ speaking skill. However, the use 
of picture guessing game technique and picture describing technique are 
affected by students’ speaking skill. The picture guessing game is more 
effective for students having high speaking achievement. It means that teacher 
should be aware of which kind of technique is effective according to teaching 
students’ speaking skill. It is important for English teacher to choose the 
technique which is suitable for students. 
The conclusion has some implications as follow: 
1. Teaching students’ speaking skill in descriptive text can be applied to the 
students of junior high school. 
2. Teaching using picture guessing game included modern technique makes 
the students interest then will make students develop their creativity. Based 
on the result of the research, the score of students increased after they got 
treatment by using picture guessing game than other class, namely control 
class. 
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C. Recommendation 
Based on the conclusion, the researcher gives some suggestions as 
follows: 
1. For the teacher 
a. English teacher should use modern technique, namely picture guessing 
game, so it can improve students’ speaking skill. 
b. English teacher have to update new interesting technique for teaching 
students’ speaking skill that suitable with syllabus. 
c. English teacher must always give a motivation for students to learn 
English well.  
2. For the students 
a. The students are suggested to add new vocabularies or words in 
English. It can help them to make a good descriptive text.  
b. The students should more spirit to learn English in order to they can 
increase their motivation. Due to, motivation comes from some sides. 
3. For other researcher 
a. The researcher can implement this modern technique, picture guessing 
game in other field.  
b. The researcher can use the other kind of modern technique. 
c. The researcher should observe first about the object of research before 
conducting research.  
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Appendix 1 
 
SILABUS SMP/MTs KURIKULUM 2013 
  TAHUN AJARAN 2018/2019 
 
Mata Pelajaran : Bahasa Inggris 
Kelas   : VIII 
Status Pendidikan : SMP Al Islam 1 Surakarta 
 
Kompetensi Inti :  
 
KI 1: Menghargai dan menghayati ajaran agama yang dianutnya. 
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara 
efektif dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya 
KI 3: Memahami dan menerapkan pengetahuan (faktual, konseptual, dan 
prosedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI 4: Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori.  
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
1.1 Mensyukuri 
kesempatan 
dapat 
mempelajari 
bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunikasi 
Internasional 
yang 
diwujudkan 
dalam 
semangat 
belajar 
     
2.1 Menunjukkan 
perilaku 
santun dan 
peduli dalam 
melaksanaka
n komunikasi 
interpersonal 
dengan guru 
dan teman. 
2.2 Menunjukkan 
perilaku 
jujur, 
disiplin, 
percaya diri, 
dan 
bertanggung 
jawab dalam 
melaksanaka
n komunikasi 
transaksional 
dengan guru 
dan teman. 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
2.3 Menunjukkan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, dalam 
melaksanaka
n komunikasi 
fungsional. 
3.10 Menerapkan 
struktur teks 
dan unsur 
kebahasaan 
untuk 
melaksanaka
n fungsi 
sosial teks 
deskriptif 
dengan 
menyatakan 
dan 
menanyakan 
tentang 
deskripsi 
orang, 
binatang, dan 
benda, 
pendek dan 
sederhana, 
sesuai 
dengan 
konteks 
penggunaan 
nya . 
4.11   Menangkap 
makna dalam 
teks 
Teks deskriptif 
pendek dan 
sederhana, 
tentang orang, 
binatang, dan 
benda 
Fungsi sosial  
Membanggakan, 
menjual, 
mengenalkan, 
mengidentifikasi, 
mengkritik, dsb. 
Struktur text 
(gagasan utama 
dan informasi 
rinci) 
a. Menyebutkan 
nama orang, 
binatang, 
benda dan 
nama bagian-
bagiannya 
yang dipilih 
untuk 
dideskripsikan 
 Mengamati 
 Siswa menyalin 
dengan tulisan 
tangan yang rapi 
beberapa teks 
deskriptif tentang 
orang, binatang, 
dan benda, sangat 
pendek dan 
sederhana dari 
berbagai sumber, 
dengan 
menggunakan 
ejaan dan tanda 
baca dengan 
benar. 
 Siswa membaca 
dan 
mendengarkan 
teks-teks tersebut 
untuk memahami 
isi pesannya. 
 Dengan 
bimbingan guru, 
siswa 
mengidentifikasi 
fungsi sosialnya, 
Kriteria 
Penilaian 
 Tingkat 
ketercapai
an fungsi 
sosial teks 
deskriptif 
tentang 
orang, 
binatang, 
benda, 
pendek 
dan 
sederhana. 
 Tingkat 
kelengkap
an dan 
keruntuta
n dalam 
menyebut
kan dan 
menanyak
an tentang 
deskripsi 
orang, 
binatang, 
16 JP 
 
 Buku 
Teks 
wajib 
 Ketela
danan 
ucapan 
dan 
tindaka
n guru 
mengg
unakan 
setiap 
tindaka
n 
komuni
kasi 
interpe
rsonal/ 
transak
sional  
dengan 
benar 
dan 
akurat 
 Contoh 
teks 
dari 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
deskriptif 
lisan dan 
tulis, pendek 
dan 
sederhana. 
4.12   Menyusun 
teks 
deskriptif 
lisan dan 
tulis, pendek 
dan 
sederhana, 
tentang 
orang, 
binatang, dan 
benda, 
dengan 
memperhatik
an fungsi 
sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang benar 
dan sesuai 
konteks. 
 
b. Menyebutkan 
sifat orang, 
binatang, 
benda dan 
bagiannya, dan  
c. Menyebutkan 
tindakan dari 
atau terkait 
dengan orang, 
binatang, 
benda yang 
semuanya 
sesuai dengan 
fungsi sosial 
yang hendak 
dicapai. 
Panjang teks: 
kurang lebih 6 
(tiga) kalimat. 
Unsur 
kebahasaan 
(1) Penyebutan 
kata benda 
singular 
dengan a 
dan the, dan 
plural (-s). 
(2) Kata ganti 
it, they, she, 
we, dst.; 
our, my, 
your, their, 
dst. 
(3) Kata sifat 
tentang 
orang, 
binatang, 
benda dalam 
struktur teks 
(termasuk a.l. 
gagasan utama 
dan informasi 
rinci), dan unsur 
kebahasaan dari 
setiap teks 
tersebut. 
 
Menanya 
Dengan bimbingan 
dan arahan guru, 
siswa menanyakan 
dan mempertanyakan 
tentang fungsi sosial, 
struktur teks, dan 
unsur kebahasaan dari 
setiap teks tersebut. 
 
Mengumpulkan 
Informasi 
 Secara kolaboratif, 
siswa mencari dan 
mengumpulan 
beberapa teks 
deskriptif tentang 
orang, binatang, 
dan benda, sangat 
pendek dan 
sederhana dari 
berbagai sumber, 
termasuk dari 
internet, film, 
koran, majalah, 
buku teks, dsb. 
 Siswa membaca 
rujukan dari 
benda 
dalam 
teks 
derkriptif. 
 Tingkat 
ketepatan 
unsur 
kebahasaa
n: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, 
tanda 
baca, 
kerapihan 
tulisan 
tangan. 
 Sikap 
tanggung 
jawab, 
kerjasama
, cinta 
damai, 
dan 
percaya 
diri yang 
menyertai 
tindakan 
menyebut
kan dan 
menanyak
an tentang 
deskripsi 
sumber 
otentik 
 Sumbe
r dari 
internet
, 
seperti: 
- www
.dail
yeng
lish.c
om 
- http:/
/ame
rican
engli
sh.st
ate.g
ov/fil
es/ae
/reso
urce
_file
s 
- http:/
/lear
neng
lish.
britis
hcou
ncil.
org/e
n/ 
- https
://w
ww.
goog
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
kehidupan 
siswa di 
rumah, 
sekolah, dan 
sekitarnya, 
dengan atau 
tanpa kata 
keterangan 
quite, very. 
(4) Frasa 
nominal 
seperti dark 
brown, cute 
little cat, 
beautiful red 
flower 
(5) Kata kerja 
untuk 
menyatakan 
keadaan dan 
tindakan 
rutin dalam 
simple 
present 
tense: be, 
have, go, 
play,get, 
take, dll. 
(6) Penggunaan 
nominal 
singular dan 
plural secara 
tepat, 
dengan atau 
tanpa a, the, 
this, those, 
my, their, 
dsb secara 
tepat dalam 
berbagai sumber, 
termasuk buku 
teks, untuk 
mengetahui fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan dari 
teks deskriptif 
tentang orang, 
binatang, dan 
benda. 
 Siswa membaca 
semua teks 
deskriptif tentang 
orang, binatang, 
dan benda yang 
telah terkumpul 
tsb., secara lebih 
cermat dengan 
cara 
mengidentifikasi 
dan menyebutkan: 
- fungsi sosial 
setiap teks 
- nama orang, 
binatang, 
benda yang 
dideskripsikan 
- sifat orang, 
binatang, 
benda yang 
dideskripsikan 
- tindakan 
orang, 
binatang, 
benda yang 
dideskripsikan 
orang, 
binatang, 
benda, 
dalam 
teks 
deskriptif. 
Cara 
Penilaian: 
 Kinerja 
(praktik) 
 Tugas 
menganali
sis dan 
menghasil
kan teks 
deskriptif 
tentang 
orang, 
binatang, 
benda 
nyata di 
lingkunga
n sekitar. 
 
Observasi:   
(penilaian 
yang 
bertujuan 
untuk 
memberikan 
balikan 
secara lebih 
cepat) 
le.co
m/ 
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Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
frasa 
nominal  
(7) Ucapan, 
tekanan 
kata, 
intonasi 
(8) Ejaan dan 
tanda baca 
(9) Tulisan 
tangan 
Topik 
Orang, binatang, 
benda di sekitar 
dan relevan 
dengan kehidupan 
siswa, dengan 
memberikan 
keteladanan 
tentang perilaku 
jujur, disiplin, 
percaya diri, 
kerjasama, dan 
bertanggung 
jawab. 
 
- kosa kata, tata 
bahasa, 
ucapan, 
tekanan kata, 
ejaan, tanda 
baca yang 
digunakan 
 Secara kolaboratif 
siswa meniru 
contoh-contoh 
yang ada untuk 
membuat teks 
deskriptif sangat 
pendek dan 
sederhana tentang 
orang, binatang, 
dan benda untuk 
mencapai fungsi 
sosial yang 
berbeda-beda, 
dengan struktur 
teks, dan unsur 
kebahasaan yang 
sesuai konteks.  
 
Mengasosiasi 
 Siswa 
membandingkan 
fungsi sosial, 
struktur teks 
(termasuk a.l. 
gagasan utama 
dan informasi 
rinci), dan unsur 
kebahasaan dari 
beberapa teks 
deskriptif tentang 
orang, binatang, 
benda yang telah 
 Observasi 
terhadap 
tindakan 
siswa 
mengguna
kan 
bahasa 
Inggris 
untuk 
menyebut
kan dan 
menanyak
an 
deskripsi 
orang, 
binatang, 
benda, 
ketika 
muncul 
kesempata
n, di 
dalam dan 
di luar 
kelas. 
 Observasi 
terhadap 
kesunggu
han, 
tanggung 
jawab, 
dan kerja 
sama 
siswa 
dalam 
proses 
pembelaja
ran di 
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Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
dikumpulkan dari 
berbagai sumber 
tersebut di atas. 
 Siswa 
memperoleh 
balikan (feedback) 
dari guru dan 
teman tentang 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang digunakan 
dalam teks 
deskriptif yang 
mereka hasilkan.  
Mengkomunikasikn 
 Siswa membuat 
beberapa teks 
deskriptif sangat 
pendek dan 
sederhana tentang 
orang, binatang, 
benda yang ada 
dalam kehidupan 
siswa di rumah, 
kelas, sekolah, dan 
sekitarnya dalam 
bahasa Inggris, 
dengan struktur 
teks dan unsur 
kebahasaan yang 
sesuai dengan 
fungsi sosial nyata 
yang hendak 
dicapai 
(membanggakan, 
mengenalkan, 
mengidentifikasi, 
setiap 
tahapan. 
 Observasi 
terhadap 
kepedulia
n dan 
kepercaya
an diri 
dalam 
melaksana
kan 
komunika
si, di 
dalam dan 
di luar 
kelas. 
Penilaian 
diri: 
Pernyataan 
siswa secara 
tertulis 
dalam jurnal 
belajar 
sederhana 
berbahasa 
Indonesia 
tentang 
pengalaman 
belajar 
memahami 
dan 
menghasilka
n teks 
deskriptif 
tentang 
orang, 
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Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
memuji, 
mengkritik, dsb). 
 Siswa berupaya 
berbicara secara 
lancar dengan 
ucapan, tekanan 
kata, intonasi yang 
benar dan menulis 
dengan ejaan dan 
tanda baca yang 
benar, serta tulisan 
yang jelas dan 
rapi. 
 Siswa 
membicarakan 
permasalahan 
yang dialami 
dalam membuat 
teks deskriptif 
tentang orang, 
binatang, benda  
dan 
menuliskannya 
dalam jurnal 
belajar sederhana 
dalam bahasa 
Indonesia. 
binatang, 
benda, 
termasuk 
kemudahan 
dan 
kesulitannya
. 
Tes tertulis 
Membaca 
dan menulis 
teks 
deskriptif 
yang 
menuntut 
pemahaman 
dan 
pemaparan 
tentang 
deskripsi 
orang, 
binatang, 
benda. 
Portofolio 
 Kumpulan 
karya teks 
deskriptif 
sangat 
pendek 
dan 
sederhana 
tentang 
orang, 
binatang, 
benda 
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Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
yang telah 
dibuat. 
 Kumpulan 
hasil 
analisis 
tentang 
beberapa 
teks 
deskriptif 
tentang 
orang, 
binatang, 
benda. 
 Lembar 
soal dan 
hasil tes 
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Appendix 2 
 
Experimental Group 
 
RENCANA PELAKSANAAN PEMBELAJARAN  
(RPP) 
Sekolah  : SMP Al Islam 1 Surakarta 
Mata Pelajaran : Bahasa Inggris 
Kelas/ Semester : VIII/ 2 
Materi Pokok :  Descriptive Text 
Alokasi Waktu : 4 x 40 menit (4x pertemuan) 
 
A. KOMPETENSI INTI 
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya. 
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, santun, percaya 
diri, peduli, dan bertanggung jawab dalam berinteraksi secara efektif 
sesuai dengan perkembangan anak di lingkungan, keluarga, sekolah, 
masyarakat dan lingkungan alam sekitar, bangsa, negara, dan kawasan 
regional. 
KI 3 :Memahami dan menerapkan pengetahuan (faktual, konseptual, dan 
prosedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI 4 :Mencoba, mengolah, dan menyajikan dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan 
ranah abstrak (menulis, membaca, menghitung, menggambar, dan 
mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain 
yang sama  dalam sudut pandang/ teori. 
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B. KOMPETENSI DASAR DAN INDIKATOR PENCAPAIAN KOMPETENSI 
 
Kompetensi Dasar Indikator Pencapaian Kompetensi 
3.10 Menerapkan Struktur teks dan 
unsur kebahasaan untuk 
melaksanakan fungsi sosial 
teks deskriptif dengan 
menyatakan dan menanyakan 
tentang deskripsi orang, 
binatang, tempat-tempat dan 
benda, pendek dan sederhana, 
sesuai dengan konteks 
penggunaannya. 
3.10.1 
 
 
3.10.2 
 
 
3.10.3 
Menentukan fungsi sosial. 
Menjelaskan fungsi sosial teks 
deskripsi. 
Menentukan struktur teks: 
- Identifikasi  
- Deskripsi 
Mengidentifikasi unsur 
kebahasaan: 
- Penyebutan kata benda 
singular dengan a dan the, 
dan plural (-s). 
- Kata ganti it, they, she, we, 
dst.; our, my, your, their, 
dst. 
- Kata sifat tanpa atau 
dengan penambahan kata 
quite, very, atau kombinasi 
seperti dark brown, nice 
little cat, dan semacamnya. 
- Menggunakan kalimat 
Simple Present Tense. 
4.11 Menangkap makna dalam teks 
deskriptif lisan dan tulis, 
pendek dan sederhana.  
4.11.1 Menangkap makna teks 
deskripsi lisan. 
- Menemukan informasi 
tertentu. 
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Membaca teks deskriptif 
dengan lancar dan benar. 
Menangkap makna teks 
deskripsi tulis. 
4.12 Menyusun teks deskriptif lisan 
dan tulis, pendek dan 
sederhana, tentang orang, 
binatang, tempat-tempat, dan 
benda, dengan memperhatikan 
fungsi sosial, struktur teks, dan 
unsur kebahasaan yang benar 
dan sesuai konteks. 
4.12.1 Menyusun teks deskriptif lisan 
dan tulis, pendek dan 
sederhana, tentang orang, 
binatang, tempat-tempat, dan 
benda dengan memperhatikan 
pengucapan, tekanan kata, 
intonasi, ketika 
mempresentasikan secara 
lisan.  
 
C. TUJUAN PEMBELAJARAN 
Melalui serangkaian kegiatan pembelajaran, siswa dapat: 
1. Menemukan informasi rinci pada teks deskripsi tertulis maupun lisan. 
2. Mengidentifikasi struktur teks deskripsi. 
3. Membuat teks deskripsi tertulis maupun lisan. 
D. MATERI PEMBELAJARAN 
1. Fungsi sosial 
Membanggakan, menjual, mengagumi, mengenalkan, mengidentifikasi, 
mengkritik. 
2. Struktur teks deskripsi: 
a. Identifikasi. 
b. Deskripsi. 
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3. Unsur kebahasaan: 
a. Kalimat Simple Present Tense. 
b. Kata benda nomina singular dan plural dengan atau tanpa a dan the, this, 
those, my, their, dan sebagainya. 
c. Kata sifat tanpa atau dengan penambahan kata quite, very, atau kombinasi 
seperti dark brown, nice little cat, dan semacamnya. 
d. Tata Bahasa, kosa kata, ucapan, tekanan kata, intonasi. 
e. Topik 
Menjelaskan gambaran suatu benda, orang, binatang dan tempat tertentu. 
E. METODE PEMBELAJARAN 
Teknik  : Picture Guessing Game Technique 
F. MEDIA DAN BAHAN 
1. Media  : Penjelasan guru, whiteboard, picture guessing game. 
2. Alat  : Boardmarker, worksheet. 
G. SUMBER BELAJAR 
1. Internet (picture guessing game). 
2. Kamus Bahasa Inggris. 
H. LANGKAH-LANGKAH PEMBELAJARAN 
Pertemuan I 
 
Langkah 
Pembelajaran 
Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan 
1. Guru mengucapkan salam dan tegur sapa. 
2. Berdoa. 
3. Guru memperkenalkan diri. 
4. Mengecek kehadiran siswa. 
5. Menyampaikan materi yang akan dipelajari. 
5’ 
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Mengamati  1. Siswa mendengarkan guru menjelaskan 
pengertian descriptive text. 
2. Siswa mendengarkan guru menjelaskaan ciri-
ciri descriptive text. 
3. Siswa mendengarkan guru menjelaskan apa 
itu picture guessing game. 
4. Siswa mengamati contoh descriptive text dari 
picture guessing game yang berjudul “My 
Living Room” 
5. Siswa menirukan setelah guru membaca 
descriptive text tersebut. 
6. Siswa mengamati vocabulary dari descriptive 
text tersebut. 
7. Siswa mengamati struktur teks dari descriptive 
text tersebut. 
8. Siswa mengamati jenis tense yang digunakan 
dalam descriptive text tersebut. 
30’ 
Menanya  1. Guru menanyakan gambaran umum/ isi teks 
tersebut dengan kalimat-kalimat 
membimbing. 
2. Guru menanyakan informasi rinci dari 
descriptive text tersebut dengan kalimat-
kalimat membimbing.  
Mengumpulkan 
Informasi 
1. Guru meminta siswa untuk mengelompokkan 
kata-kata yang dirasa sulit dan mencari 
maknanya di dalam kamus Bahasa Inggris. 
2. Guru menggunakan kalimat-kalimat 
membimbing mengarahkan siswa agar 
mengetahui makna kata-kata tersebut. 
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Mengasosiasi  1. Guru meminta siswa untuk membaca contoh 
descriptive text tersebut. 
2. Siswa menyimpulkan isi descriptive text 
tersebut dengan teman sebangku. 
3. Siswa memperoleh feedback dari guru dan 
teman. 
Mengkomuni-
kasikan  
1. Guru meminta siswa untuk membaca teks 
deskripsi tersebut satu-persatu secara 
bergantian. 
2. Guru mengecek pronunciation performance, 
grammar, vocabulary, fluency dan 
comprehension dari siswa. 
Penutup  1. Siswa dan guru membahas kesulitan dalam 
malakukan aktivitas pembelajaran. 
2. Guru memberikan umpan balik. 
3. Salam penutup. 
5’ 
 
Pertemuan II 
 
Langkah 
Pembelajaran 
Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan  1. Guru mengucapkan salam dan tegur sapa. 
2. Berdoa. 
3. Mengecek kehadiran siswa. 
5’ 
Mengamati 1. Guru membagikan lembar kerja siswa yang 
berisi beberapa gambar benda dari picture 
guessing game dengan tema “My Classroom” 
30’ 
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2. Siswa mengamati beberapa gambar benda dari 
picture guessing game yang telah diberikan 
guru.   
Menanya 1. Guru meminta siswa menyampaikan 
pengertian dari descriptive text. 
2. Guru bertanya struktur dari descriptive text. 
3. Guru menanyakan jenis tense yang digunakan 
dalam descriptive text. 
4. Guru menanyai siswa apakah sebelumnya 
pernah melihat gambar-gambar benda 
tersebut. 
5. Guru menanyai siswa apa nama dari gambar-
gambar benda tersebut. 
6. Guru menanyai siswa dimana biasanya 
mereka melihat gambar-gambar benda 
tersebut. 
Mengumpulkan 
Informasi 
1. Dengan bimbingan guru, siswa menebak 
gambar dengan menyebutkan nama benda 
tersebut. 
2. Dengan bimbingan guru, siswa menebak nama 
tempat yang memiliki gambar-gambar benda 
tersebut. 
Mengasosiasi 1. Siswa membuat teks deskripsi sederhana 
berdasarkan nama tempat yang telah mereka 
tebak.  
Mengkomuni-
kasikan 
1. Siswa menunjukkan hasil kerja mereka di 
depan kelas secara bergantian satu-persatu. 
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2. Guru mengecek pronunciation performance, 
grammar, vocabulary, fluency dan 
comprehension dari siswa. 
Penutup  1. Guru dan siswa membahas kesulitan dalam 
melakukan aktivitas pembelajaran. 
2. Guru memberikan umpan balik. 
3. Salam penutup. 
5’ 
 
Pertemuan III 
 
Langkah 
Pembelajaran 
Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan  1. Guru mengucapkan salam dan tegur sapa. 
2. Berdoa. 
3. Mengecek kehadiran siswa. 
5’ 
Mengamati 1. Guru membagikan lembar kerja siswa yang 
berisi beberapa gambar benda dari picture 
guessing game dengan tema “Traditional 
Market”. 
2. Siswa mengamati beberapa gambar benda dari 
picture guessing game yang telah diberikan 
guru.   
30’ 
Menanya 1. Guru menanyai siswa apakah pernah melihat 
gambar-gambar benda tersebut. 
2. Guru menanyai siswa apa nama dari gambar-
gambar benda tersebut. 
3. Guru menanyai siswa dimana biasanya 
mereka melihat gambar-gambar benda 
tersebut. 
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Mengumpulkan 
Informasi 
1. Siswa menebak gambar dengan menyebutkan 
nama benda tersebut. 
2. Siswa menebak nama tempat yang memiliki 
gambar-gambar benda tersebut. 
Mengasosiasi 1. Siswa membuat teks deskripsi sederhana 
berdasarkan nama tempat yang telah mereka 
tebak. 
Mengkomuni-
kasikan 
1. Siswa menunjukkan hasil kerja mereka di 
depan kelas secara bergantian satu-persatu 
tanpa membaca teks deskripsi yang telah 
mereka buat. Mereka hanya membawa lembar 
kerja siswa yang berisi beberapa gambar 
benda dari picture guessing game. 
2. Guru mengecek pronunciation performance, 
grammar, vocabulary, fluency dan 
comprehension dari siswa. 
Penutup  1. Guru dan siswa membahas kesulitan dalam 
melakukan aktivitas pembelajaran. 
2. Guru memberikan umpan balik. 
3. Salam penutup. 
5’ 
 
Pertemuan IV 
 
Langkah 
Pembelajaran 
Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan  1. Guru mengucapkan salam dan tegur sapa. 
2. Berdoa. 
3. Mengecek kehadiran siswa. 
5’ 
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Mengamati 1. Guru membagikan lembar kerja siswa yang 
berisi beberapa gambar benda dari picture 
guessing game dengan tema “My Bedroom”. 
2. Siswa mengamati beberapa gambar benda dari 
picture guessing game yang telah diberikan 
guru.   
30’ 
Menanya 1. Guru menanyai siswa apakah pernah melihat 
gambar-gambar benda tersebut dirumah. 
2. Guru menanyai siswa apa nama dari gambar-
gambar benda tersebut. 
3. Guru menanyai siswa dimana biasanya 
mereka melihat gambar-gambar benda 
tersebut. 
Mengumpulkan 
Informasi 
1. Siswa menebak gambar dengan menyebutkan 
nama benda tersebut. 
2. Siswa menebak nama tempat yang memiliki 
gambar-gambar benda tersebut. 
Mengasosiasi 1. Siswa membuat teks deskripsi sederhana 
berdasarkan nama tempat yang telah mereka 
tebak. 
Mengkomuni-
kasikan 
1. Siswa menunjukkan hasil kerja mereka di 
depan kelas secara bergantian satu-persatu 
tanpa membaca teks deskripsi yang telah 
mereka buat. Mereka hanya membawa lembar 
kerja siswa yang berisi beberapa gambar 
benda dari picture guessing game. 
2. Guru mengecek pronunciation performance, 
grammar, vocabulary, fluency dan 
comprehension dari siswa. 
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Penutup  1. Guru dan siswa membahas kesulitan dalam 
melakukan aktivitas pembelajaran. 
2. Guru memberikan umpan balik. 
3. Salam penutup. 
5’ 
 
I. PENILAIAN 
1. Penilaian Sikap Spiritual dan Sikap Sosial 
Teknik : Observasi 
Instrument : Lembar observasi/ Jurnal 
 
No Waktu Nama Catatan 
Perilaku 
Butir 
Sikap 
Ket. Ttd. Tindak 
Lanjut 
        
        
        
        
 
2. Pengetahuan 
Teknik : Tes Tertulis 
Bentuk : Essay 
 
3. Keterampilan  
Teknik : Tes Lisan 
Instrument : Terlampir 
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Grammar & vocabulary  5 
Text management   5 
Pronunciation & intonation 5 + 
Total score   15 x 2 = 30 : 3 x 10 = 100  
 
How to evaluate: 
1 = bad 
2 = not bad 
3 = medium 
4 = good 
5 = very good 
Score max = 100 
Sum of students’ score x 2 = 30 : 3 x 10 
 
 
Mengetahui, 
Guru Mata Pelajaran,      Praktikkan, 
 
 
Farida Hayati, S. Pd.      Ayu Suryani  
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Lampiran 
 
Pertemuan I 
Descriptive Text 
Descriptive text is a text which says what a person or a thing is like. Its purpose is to 
describe a particular person, place or thing. 
Structure of descriptive text 
Identification :   This part contains about the introduction of something described. 
Description :   This part contain a of something such as animal, things, place or 
person by describing its features or anything related to what writer 
describe. 
The characteristic of descriptive text : 
1. The use of simple present tense. 
2. The use of Adjective. 
3. Some use of action verbs when describing behavior, e.g. I always help my friend. 
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Air Conditioning Radio 
 
TV Table Vase 
Television Carpet Sofa 
Description: 
    My Living Room 
 I have a living room. In my living room, there are one long 
yellow sofa, two red carpets, a television, a wood TV table, an air 
conditioning, a vase and a brown radio. The television, vase and radio 
are on the TV table. The red carpets are on the floor and the AC is 
above the sofa. 
 My living room is big and clean. I and my brother always 
sweeps the floor every morning before go to the school. My father 
listens to the radio every afternoon and my mother watches TV every 
night. I and my family watches movie together every weekend. 
 
Aku mempunyai ruang tamu. Diruang tamuku, ada sebuah sofa 
kuning panjang, dua karpet merah, sebuah televisi, meja tv kayu, 
sebuah pendingin ruangan, sebuah vas bunga dan radio berwarna 
coklat. Televisi, vas bunga dan radio terletak diatas meja tv. Karpet 
merah dilantai dan pendingin ruangan di atas sofa. 
Ruang tamuku besar dan bersih. Aku dan saudara laki-lakiku 
selalu menyapu lantai setiap pagi sebelum berangkat sekolah. Ayahku 
mendengarkan radio setiap siang dan ibuku melihat tv setiap malam. 
Aku dan keluargaku melihat film bersama-sama setiap akhir pekan. 
 
 
 
 
 
Identification 
Description 
Identifikasi 
Deskripsi 
112 
 
Pertemuan II 
                                          
 
 
                                                                  
    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
…………. ................. …………… ……….... 
………….
.. 
………… .................
.. 
.................. 
 
Description: 
     
 
 
 
 
 
 
 
 
 
 
 
       
113 
 
Pertemuan III 
                                     
 
 
                                    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
…………. ………….. ……………. ……………. 
…………. ………….. ……………. ……………. 
 
Description: 
     
 
 
 
 
 
 
 
 
 
 
 
      c 
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Pertemuan IV 
 
                                 
 
 
                                         
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
………… ………….. ………….. …………… 
……………. …………….. ………. …………. 
 
Description: 
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Control Group 
RENCANA PELAKSANAAN PEMBELAJARAN 
( R P P ) 
 
Satuan Pendidikan  : ...................................................... 
Mata Pelajaran : Bahasa Inggris 
Kelas / Semester :  VIII / 2 
Bab 8 : I’m proud of Indonesia! 
Pokok Bahasan : Describing Picture (people, place, animal, and 
thing) 
Alokasi Waktu : 8 pertemuan ( 16 jam ) 
 
 
A. KOMPETENSI INTI (KI) 
KI-1 : Menghargai dan menghayati  ajaran agama yang dianutnya. 
KI-2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, 
peduli (toleransi, gotong royong), santun, percaya diri,  dalam 
berinteraksi secara efektif dengan lingkungan sosial dan alam dalam 
jangkauan pergaulan dan keberadaannya 
KI-3 : Memahami dan menerapkan pengetahuan (faktual, konseptual, dan 
prosedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI-4 : Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam 
sudut pandang/teori 
 
B. KOMPETENSI DASAR  (KD) 
3.10 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan fungsi 
sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi 
orang, binatang, dan benda, pendek dan sederhana, sesuai dengan konteks 
penggunaan nya . 
4.11  Menangkap makna dalam teks deskriptif lisan dan tulis, pendek dan 
sederhana. 
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4.12  Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang 
orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang benar dan sesuai konteks. 
 
C. INDIKATOR PENCAPAIAN KOMPETENSI 
3.10.1 Mengidentifikasi fungsi sosial teks deskriptif. 
3.10.2 Mengidentifikasi struktur teks dan unsur kebahasaan  dalam teks 
deskriptif lisan dan tulis tentang orang. 
3.10.3 Mengidentifikasi makna dalam teks deskriptif  lisan dan tulis, pendek dan 
sederhana 
3.10.4 Mengidentifikasi struktur teks dan unsur  kebahasaan dalam teks 
deskriptif lisan dan tulis tentang binatang sesuai dengan konteks 
penggunaannya.  
3.10.5 Mengidentifikasi struktur teks dan unsur kebahasaan dalam teks deskriptif 
lisan dan tulis tentang benda sesuai dengan konteks penggunaannya.  
4.11.1 Melengkapi teks deskriptif tulis sangat pendek dan sederhana 
4.11.2 Melengkapi teks deskripsif lisan sangat pendek dan sederhana 
4.12.1 Menyusun teks deskriptif lisan dan tulis sangat pendek dan sederhana, 
tentang orang dengan memperhatikan fungsi sosial, struktur teks, dan 
unsur kebahasaan, secara benar dan sesuai konteks. 
4.12.2 Menyusun teks deskriptif lisan dan tulis sangat pendek dan sederhana, 
tentang binatang dengan memperhatikan fungsi sosial, strukturteks, dan 
unsure kebahasaan, secara benar dan sesuai konteks. 
4.12.3 Menyusun teks deskriptif lisan dan tulis sangat pendek dan sederhana, 
tentang benda dengan memperhatikan fungsi sosial, struktur teks, dan 
unsure kebahasaan, secara benar dan sesuai konteks. 
4.12.4 Melengkapi teks deskriptif lisan dan tulis sangat pendek dan sederhana, 
tentang orang dengan memperhatikan fungsisosial, strukturteks, dan 
unsure kebahasaan, secara benar dan sesuai konteks. 
4.12.5 Melengkapi teks deskriptif lisan dan tulis sangat pendek dan sederhana, 
tentang binatang, dengan memperhatikan fungsisosial, strukturteks, dan 
unsur kebahasaan, secara benar dan sesuai konteks. 
4.12.6 Melengkapi teks deskriptif lisan dan tulis sangat pendek dan sederhana, 
tentang benda, dengan memperhatikan fungsi sosial, struktur teks, dan 
unsur kebahasaan, secara benar dan sesuai konteks. 
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D. MATERI PEMBELAJARAN 
Teks deskriptif pendek dan sederhana tentang orang, tempat, binatang dan benda 
 Fungsi Sosial dari ungkapan: 
- Membanggakan, menjual, mengenalkan, mengidentifikasi, mengkritik, dsb 
nya. 
 Struktur Teks (gagasan utama dan informasi rinci) 
- menyebutkan nama orang, binatang, benda dan nama bagian-bagiannya 
yang dipilih untuk dideskripsikan. 
- menyebutkan sifat orang, binatang, benda dan bagiannya. 
- menyebutkan tindakan dari atau terkait dengan orang, binatang, benda yang 
semuanya sesuai dengan fungsi sosial yang hendak dicapai. Panjang teks 
kurang lebih 6 (tiga) kalimat 
 Unsur Kebahasaan dari ungkapan sapaan dan pamitan, yaitu: 
- Penyebutan kata benda singular dengan a dan the, dan plural (-s). 
- Kata ganti it, they, she, we, dst.; our, my, your, their, dst. 
- Kata sifat tentang orang, binatang, benda dalam kehidupan siswa di rumah, 
sekolah, dan sekitarnya, dengan atau tanpa kata keterangan quite, very. 
- Frasa nominal seperti dark brown, cute little cat, beautiful red flower 
- Kata kerja untuk menyatakan keadaan dan tindakan rutin dalam simple 
present tense: be, have, go, play,get, take, dll. 
- Penggunaan nominal singular dan plural secara tepat, dengan atau tanpa a, 
the, this, those, my, their, dsb secara tepat dalam frasa nominal  
- Ucapan, tekanan kata, intonasi 
- Ejaan dan tanda baca 
- Tulisan tangan 
E. MEDIA ALAT DAN SUMBER BELAJAR 
1) Media / Alat 
 Gambar orang, binatang, benda. 
 Video 
 Flashcard terbuat dari kertas BC berwarna, berukuran 15 cm x10 cm, 
berisi kata kunci. 
 Komputer & LCD 
2) Sumber Belajar 
 Buku Guru dan Buku Siswa Kelas VIII Bahasa Inggris, When 
English Rings a Bell, Kementerian Pendidikan dan Kebudayaan, 
Jakarta: 2014, hal 131-156. 
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F. LANGKAH – LANGKAH PEMBELAJARAN 
PERTEMUAN KE-1 
a. Kegiatan Pendahuluan 
 Guru menyiapkan peserta didik secara psikis dan fisik untuk mengikuti 
proses pembelajaran dengan memberi salam, mengajak peserta didik untuk 
merapikan kelas dan penampilan mereka, mengajak peserta didik untuk 
mengawali kegiatan dengan berdoa, dan memeriksa kehadiran peserta 
didik. 
 Guru mengajak peserta didik menyanyikan lagu “Good Morning” untuk 
membangkitkan motivasi belajar Bahasa Inggris. 
 Guru mengajukan pertanyaan tentang materi Bahasa Inggris yang 
dipelajariatau telah dikenal sebelumnya. 
 Guru menyampaikan tentang tujuan pembelajaran atau kompetensi dasar 
yang akan dicapai. 
 Guru menyampaikan cakupan materi dan uraian kegiatan sesuai RPP. 
b. Kegiatan Inti 
Mengamati 
 Peserta didik menyaksikan video yang menayangkan kata sifat 
 Peserta didik menuliskan kata sifat yang telah dibaca dari tayangan 
Menanya 
 Dengan bimbingan guru peserta didik merumuskan pertanyaan terkait 
dengan isi, fungsi sosial, dan struktur teks, serta unsur kebahasaan dalam 
teks yang telah disaksikan. 
 Dengan bimbingan guru merumuskan pertanyaan tentang kata sifat 
(physical appearance) 
 Dengan bimbingan guru peserta didik merumuskan pertanyaan tentang 
bagaimana mendeskripsikan orang 
Mengeksplorasi  
 Secara individu peserta didik menjawab pertanyaan tentang isi teks  
 Secara individu peserta didik menjawab pertanyaan tentang fungsi sosial 
teks dari contoh teks yang ditayangkan (teks descriptive beserta gambar 
tentang orang) 
 Secara individu peserta didik menjawab pertanyaan tentang struktur teks 
dari contoh teks yang ditayangkan (teks deskriptif tentang orang) 
 Secara individu peserta didik mendeskripsikan salah satu dari teman 
sekelasnya masing-masing. 
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Mengasosiasi 
 Dalam kelompok yang terdiri dari 4 peserta didik, dengan teks yang 
diperoleh dari guru peserta didik menjawab pertanyaan-pertanyaan  
 Peserta didik meminta bantuan guru bila memerlukannya. 
Mengomunikasikan  
 Setiap kelompok mempresentasikan jawaban terhadap pertanyaan-
pertanyaan melalui wakil kelompok. 
 Peserta didik menerima umpan balik dan/atau penguatan (isi, fungsi sosial, 
struktur, dan unsur kebahasaan teks) dari guru. 
c. Kegiatan Penutup 
 Guru dan peserta didik secara bersama-sama membuat ringkasan bahan 
yang sudah dipelajari pada pertemuan ini. 
 Guru mengajukan pertanyaan kepada peserta didik untuk membantu 
mereka melakukan refleksi terhadap kegiatan belajar yang telah mereka 
lakukan. 
 Guru memberikan tugas kepada peserta didik untuk mempraktikkan 
ungkapan sapaan dan mencatat kepada siapa saja peserta didik 
mengucapkan ungkapan tersebut. 
 Guru menjelaskan rencana kegiatan pembelajaran yang akan datang. 
PERTEMUAN KE-2 
a. Kegiatan Pendahuluan 
 Guru menyiapkan peserta didik secara psikis dan fisik untuk mengikuti 
proses pembelajaran dengan memberi salam, mengajak peserta didik untuk 
merapikan kelas dan penampilan mereka, mengajak peserta didik untuk 
mengawali kegiatan dengan berdoa, dan memeriksa kehadiran peserta 
didik. 
 Guru mengajukan pertanyaan tentang materi Bahasa Inggris yang dipelajari 
atau telah dikenal sebelumnya. 
 Guru menyampaikan tentang tujuan pembelajaran atau kompetensi dasar 
yang akan dicapai. 
 Guru menyampaikan cakupan materi dan uraian kegiatan sesuai RPP. 
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b. Kegiatan Inti 
Mencipta 
 Secara individu peserta didik melengkapi teks deskriptif rumpang tentang 
orang beserta gambar. 
 Secara individu peserta didik membuat teks deskriptif dengan 
menggunakan kata-kata kunci yang terdapat dalam flashcard. 
 Secara individu peserta didik mengungkapkan deskripsi tentang orang 
dengan menggunakan kata-kata kunci yang terdapat dalam flashcard. 
c. Kegiatan Penutup 
 Guru dan peserta didik secara bersama-sama membuat ringkasan bahan 
yang sudah dipelajari pada pertemuan ini. 
 Guru mengajukan pertanyaan kepada peserta didik untuk membantu 
mereka melakukan refleksi terhadap kegiatan belajar yang telah mereka 
lakukan. 
 Guru menjelaskan rencana kegiatan pembelajaran yang akan datang. 
PERTEMUAN KE-3 
a. Kegiatan Pendahuluan 
 Guru menyiapkan peserta didik secara psikis dan fisik untuk mengikuti 
proses pembelajaran dengan memberi salam, mengajak peserta didik untuk 
merapikan kelas dan penampilan mereka, mengajak peserta didik untuk 
mengawali kegiatan dengan berdoa, dan memeriksa kehadiran peserta 
didik. 
 Guru mengajak peserta didik menyanyikan lagu “Good Morning” 
untuk  membangkitkan motivasi belajar Bahasa Inggris. 
 Guru mengajukan pertanyaan tentang materi Bahasa Inggris yang 
dipelajariatau telah dikenal sebelumnya. 
 Guru menyampaikan tentang tujuan pembelajaran atau kompetensi dasar 
yang akan dicapai. 
 Guru menyampaikan cakupan materi dan uraian kegiatan sesuai RPP. 
b. Kegiatan Inti 
Mengamati 
 Peserta didik menyaksikan video yang menayangkan kata sifat dan gambar 
binatang 
 Peserta didik menuliskan kata sifat yang telah dibaca dari tayangan. 
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Menanya 
 Dengan bimbingan guru peserta didik merumuskan pertanyaan terkait 
dengan isi, fungsi sosial, dan struktur teks, serta unsur kebahasaan dalam 
teks yang telah disaksikan. 
 Dengan bimbingan guru merumuskan pertanyaan tentang kata sifat 
(physical appearance) 
 Dengan bimbingan guru peserta didik merumuskan pertanyaan tentang 
bagaimana mendeskripsikan binatang 
Mencoba/Mengumpulkan Data atau Informasi 
 Secara individu peserta didik menjawab pertanyaan tentang isi teks. 
 Secara individu peserta didik menjawab pertanyaan tentang fungsi sosial 
teks dari contoh teks beserta gambar yang ada di dalam buku (teks 
descriptif tentang binatang). 
 Secara individu peserta didik menjawab pertanyaan tentang struktur teks 
dari contoh teks beserta gambar (teks deskriptif tentang binatang) 
 Secara individu peserta didik mendeskripsikan salah satu binatang dari 
beberapa gambar binatang yang di tampilkan guru 
Mengasosiasi/Menganalisis Data atau Informasi 
 Dalam kelompok yang terdiri dari 4 peserta didik, dengan teks yang 
diperoleh dari guru peserta didik menjawab pertanyaan-pertanyaan  
 Peserta didik meminta bantuan guru bila memerlukannya. 
Mengomunikasikan 
 Setiap kelompok mempresentasikan jawaban terhadap pertanyaan-
pertanyaan melalui wakil kelompok. 
 Peserta didik menerima umpan balik dan/atau penguatan (isi, fungsi sosial, 
struktur, dan unsur kebahasaan teks) dari guru. 
c. Kegiatan Penutup 
 Guru dan peserta didik secara bersama-sama membuat ringkasan bahan 
yang sudah dipelajari pada pertemuan ini. 
 Guru mengajukan pertanyaan kepada peserta didik untuk membantu 
mereka melakukan refleksi terhadap kegiatan belajar yang telah mereka 
lakukan. 
 Guru memberikan tugas kepada peserta didik untuk mempraktikkan 
ungkapan sapaan dan mencatat kepada siapa saja peserta didik 
mengucapkan ungkapan tersebut. 
 Guru menjelaskan rencana kegiatan pembelajaran yang akan datang. 
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PERTEMUAN KE-4 
a. Kegiatan Pendahuluan 
 Guru menyiapkan peserta didik secara psikis dan fisik untuk mengikuti 
proses pembelajaran dengan memberi salam, mengajak peserta didik untuk 
merapikan kelas dan penampilan mereka, mengajak peserta didik untuk 
mengawali kegiatan dengan berdoa, dan memeriksa kehadiran peserta 
didik. 
 Guru mengajukan pertanyaan tentang materi yang dipelajari sebelumnya. 
 Guru menjelaskan tentang tujuan pembelajaran atau kompetensi dasar yang 
akan dicapai. 
 Guru menyampaikan cakupan materi dan uraian kegiatan sesuai RPP. 
b. Kegiatan Inti 
Mencipta 
 Secara individu peserta didik melengkapi teks deskriptif rumpang yang 
disertai gambar tentang binatang. 
 Secara individu peserta didik menjawab pertanyaan berdasarkan teks 
deskriptif. 
 Secara individu peserta didik mengungkapkan deskripsi tentang binatang 
dari gambar binatang yang ada di dalam buku. 
c. Kegiatan Penutup 
 Guru dan peserta didik secara bersama-sama membuat ringkasan bahan 
yang sudah dipelajari pada pertemuan ini. 
 Guru mengajukan pertanyaan kepada peserta didik untuk membantu 
mereka melakukan refleksi terhadap kegiatan belajar yang telah mereka 
lakukan. 
 Guru menjelaskan rencana kegiatan pembelajaran yang akan datang. 
PERTEMUAN KE-5 
a. Kegiatan Pendahuluan 
 Guru menyiapkan peserta didik secara psikis dan fisik untuk mengikuti 
proses pembelajaran dengan memberi salam, mengajak peserta didik untuk 
merapikan kelas dan penampilan mereka, mengajak peserta didik untuk 
mengawali kegiatan dengan berdoa, dan memeriksa kehadiran peserta 
didik. 
 Guru mengajak peserta didik menyanyikan lagu “Good Morning” untuk 
membangkitkan motivasi belajar Bahasa Inggris. 
 Guru mengajukan pertanyaan tentang materi Bahasa Inggris yang 
dipelajariatau telah dikenal sebelumnya. 
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 Guru menyampaikan tentang tujuan pembelajaran atau kompetensi dasar 
yang akan dicapai. 
 Guru menyampaikan cakupan materi dan uraian kegiatan sesuai RPP. 
b. Kegiatan Inti 
Mengamati 
 Peserta didik menyaksikan video yang menayangkan kata sifat dan gambar 
benda 
 Peserta didik menuliskan kata sifat yang telah dibaca dari tayangan 
Menanya 
 Dengan bimbingan guru peserta didik merumuskan pertanyaan terkait 
dengan isi, fungsi sosial, dan struktur teks, serta unsur kebahasaan dalam 
teks yang telah disaksikan. 
 Dengan bimbingan guru merumuskan pertanyaan tentang kata sifat benda. 
 Dengan bimbingan guru peserta didik merumuskan pertanyaan tentang 
bagaimana mendeskripsikan benda dengan gambar yang ada di dalam 
buku. 
Mencoba/Mengumpulkan Data atau Informasi 
 Secara individu peserta didik menjawab pertanyaan tentang isi teks. 
 Secara individu peserta didik menjawab pertanyaan tentang fungsi sosial 
teks dari contoh teks (teks descriptif tentang benda). 
 Secara individu peserta didik menjawab pertanyaan tentang struktur teks 
dari contoh teks yang ditayangkan (teks deskriptif tentang benda). 
 Secara individu peserta didik mendeskripsikan suatu benda dari beberapa 
gambar benda yang di tampilkan guru. 
Mengasosiasi/Menganalisis Data atau Informasi 
 Dalam kelompok yang terdiri dari 4 peserta didik, dengan teks yang 
diperoleh dari guru peserta didik menjawab pertanyaan-pertanyaan.  
 Peserta didik meminta bantuan guru bila memerlukannya. 
Mengomunikasikan 
 Setiap kelompok mempresentasikan jawaban terhadap pertanyaan-
pertanyaan melalui wakil kelompok. 
 Peserta didik menerima umpan balik dan/atau penguatan (isi, fungsi sosial, 
struktur, dan unsur kebahasaan teks) dari guru. 
c. Kegiatan Penutup 
 Guru dan peserta didik secara bersama-sama membuat ringkasan bahan 
yang sudah dipelajari pada pertemuan ini. 
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 Guru mengajukan pertanyaan kepada peserta didik untuk membantu 
mereka melakukan refleksi terhadap kegiatan belajar yang telah mereka 
lakukan. 
 Guru memberikan tugas kepada peserta didik untuk mempraktikkan 
ungkapan sapaan dan mencatat kepada siapa saja peserta didik 
mengucapkan ungkapan tersebut. 
 Guru menjelaskan rencana kegiatan pembelajaran yang akan datang. 
PERTEMUAN KE-6 
a. Kegiatan Pendahuluan 
 Guru menyiapkan peserta didik secara psikis dan fisik untuk mengikuti 
proses pembelajaran dengan memberi salam, mengajak peserta didik untuk 
merapikan kelas dan penampilan mereka, mengajak peserta didik untuk 
mengawali kegiatan dengan berdoa, dan memeriksa kehadiran peserta 
didik. 
 Guru mengajukan pertanyaan tentang materi yang dipelajari sebelumnya. 
 Guru menjelaskan tentang tujuan pembelajaran atau kompetensi dasar yang 
akan dicapai. 
 Guru menyampaikan cakupan materi dan uraian kegiatan sesuai RPP. 
b. Kegiatan Inti 
Mencipta 
 Secara individu peserta didik melengkapi teks deskriptif rumpang tentang 
benda. 
 Secara individu peserta didik menjawab pertanyaan berdasarkan teks 
deskriptif yang di sediakan oleh guru. 
 Secara individu peserta didik mengungkapkan deskripsi tentang benda dari 
gambar yang dipersiapkan masing-masing peserta didik. 
c. Kegiatan Penutup 
 Guru dan peserta didik secara bersama-sama membuat ringkasan bahan 
yang sudah dipelajari pada pertemuan ini. 
 Guru mengajukan pertanyaan kepada peserta didik untuk membantu 
mereka melakukan refleksi terhadap kegiatan belajar yang telah mereka 
lakukan. 
 Guru menjelaskan rencana kegiatan pembelajaran yang akan datang. 
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G. PENILAIAN HASIL PEMBELAJARAN 
1.  Kompetensi Sikap Spiritual 
a. Teknik Penilaian : Observasi dan Penilaian Diri 
b. Bentuk Instrumen : Lembar observasi dan Lembar Penilaian Diri 
c. Kisi-kisi : 
 
No. Butir Nilai Indikator 
Jumlah Butir 
Instrumen 
1 
 
Bersyukur Bersemangat dalam melaksanakan setiap 
kegiatan pada pembelajaran Bahasa Inggris. 
1 
Serius dalam melaksanakan setiap kegiatan 
pada pembelajaran Bahasa Inggris 
1 
  JUMLAH 2 
 
2. Kompetensi Sikap Sosial 
a.    TeknikPenilaian : Observasi dan Penilaian Diri 
b.    Bentuk Instrumen : Lembar observasi dan Lembar Penilaian Diri 
c.       Kisi-kisi : 
 
No. Butir Nilai Indikator 
Jumlah Butir 
Instrumen 
1. Santun 
 
Meminta perhatian guru dan teman 
menggunakan Bahasa Inggris yang 
berterima. 
1 
 
Merespon pertanyaan  guru dan peserta didik 
menggunakan Bahasa Inggris yang berterima 
1 
2.  Peduli Menjawab atau menjelaskan pertanyaan 
teman yang kurang paham dengan 
konteks/materi ungkapan meminta 
perhatian  dan  responsnya 
1 
 
Mengecek pemahaman teman  menggunakan 
Bahasa Inggris yang berterima  
1 
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Merespon guru dan teman yang mengecek 
pemahamannya  menggunakan Bahasa 
Inggris yang berterima 
1 
 
  Jumlah  5 
 
3.  Kompetensi Pengetahuan 
a.   Teknik Penilaian : Tes Tertulis 
b.   Bentuk Instrumen : Pilihan Ganda, Menjodohkan, dan Melengkapi. 
c.    Kisi-kisi: 
 
No. Indikator 
Jumlah 
Butir Soal 
Nomor 
Butir Soal 
1 
Disajikan pernyataan/ilustrasi situasi tertentu, peserta 
didik dapat menentukan ungkapan meminta perhatian, 
mengecek pemahaman, menghargai kinerja yang baik, 
dan meminta serta mengungkapkan pendapat serta 
responnya dengan benar.  
8 I.1-8 
2 
 
Disajikan ungkapan mengecek pemahaman beserta 
responnya secara acak, peserta didik dapat 
menjodohkan ungkapan dan respon dengan benar. 
4 
 
II.1-4 
3 
 
Disajikan gambar 2 orang atau lebih  dengan 
ilustrasi  yang jelas, peserta didik dapat menentukan 
ungkapan meminta perhatian, mengecek pemahaman, 
menghargai kinerja yang baik dan meminta serta 
mengungkapkan pendapat yang tepat. 
8 III.1-8 
 JUMLAH  20  
 
4. Keterampilan 
a. TeknikPenilaian :Tes Tertulis dan Praktik 
b. Tes Praktik Keterampilan Berbicara), dan Rubrik Penilaian Tes Praktik 
c.  Kisi-kisi: 
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Tes Praktik Lisan (Performance Test) 
 
No.  Indikator  
Jumlah 
Butir Soal 
 Disajikan 2 gambar beserta teks deskriptif yang berbeda 
(A1 & B2 atau A2 & B1) untuk masing-masing peserta 
didik, dengan menggunakan berupa gambar teks, peserta 
didik dapat membaca dan menyampaikan kembali isi teks 
yang melibatkan pemahamannya sendiri dengan baik dan 
benar. 
2 
 
Rubrik Penilaian Ketrampilan 
Untuk Kemampuan Berbicara (Lisan) 
 
No Aspek yang Dinilai Kriteria Score 
1 Pengucapan 
(Pronunciation) 
Hampir sempurna 
Ada beberapa kesalahan namun  tidak 
mengganggu makna 
Ada beberapa kesalahan dan 
mengganggu makna 
Banyak kesalahan dan mengganggu 
makna 
Terlalu banyak kesalahan dan 
mengganggu makna 
 
5 
4 
 
3 
 
2 
1 
2 Intonasi 
(Intonation) 
Hampir sempurna 
Ada beberapa kesalahan namun tidak 
mengganggu makna 
Ada beberapa kesalahan dan 
mengganggu makna 
Banyak kesalahan dan mengganggu 
makna 
Terlalu banyak kesalahan dan 
mengganggu makna 
5 
4 
 
3 
 
2 
1 
3 Kelancaran 
(fluency) 
Sangat lancar 
Lancar 
5 
4 
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Cukup lancar 
Kurang lancar 
Tidak Lancar 
3 
2 
1 
4 Ketelitian 
(accuracy) 
 
Sangat Teliti 
Teliti 
Cukup teliti 
Kurang teliti 
Tidak teliti 
5 
4 
3 
2 
1 
 
Indikator Pencapaian 
Kompetensi 
Teknik 
Penilaian 
Bentuk 
Penilaian 
Instrumen 
Menyusun teks Deskriptif 
sesuai dengan gambar 
dengan benar. 
Observasi 
(accuracy, 
fluency, 
intonation) 
Teks Activity 2. Aswer 
the questions 
based on the text  
 
Ketepatan dan kesesuaian 
menggunakan struktur 
teks dan unsur 
kebahasaan dalam 
monolog tentang teks 
deskriptif dengan benar. 
 
Observasi 
(accuracy, 
fluency, 
intonation) 
Performance Tell the result of 
your discussion in 
front of the class. 
 
PedomanPenskoran : 
 
Aspek Skor 
Accuracy, fluency and intonation 1-      4 
Susunan teks tulis sesuai dengan fungsi social, struktur teks dan 
unsur kebahasaan. 
1-      4 
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a. Aspek accuracy, fluency dan intonation 
Keterangan: 
i. Kurang lancar dan akurat dalam pengucapan dan intonasinya 
ii. Cukup lancar dan akurat dalam pengucapan dan intonasinya 
iii. lancar dan akurat dalam pengucapan dan intonasinya 
iv. Sangat lancar dan akurat dalam pengucapan dan intonasinya 
b.  Aspek penyusunan teks tulis 
Membaca dan menulis teks yang menuntut pemahaman dan kemampuan 
menghasilakn teks yang didalamnya termasuk tindakan dan menayakan tentang 
teks Deskriptif.  
 
Nilai akhir = jumlah skor benar  X 4 
                             Skor max 
 
Penilaian untuk pengetahuanmenggunakan penilaian kuantitatif dengan skala 1 – 4 
(kelipatan 0,33), dengan 2 (dua) desimal dan diberi predikat sebagai berikut:  
 
A    : 3,67 – 4.00 C+    : 2,01 - 2,33 
A-   : 3,34 - 3,66 C      : 1,67 - 2,00 
B+   : 3,01 - 3,33 C-     : 1,34 - 1,66 
B     : 2,67 - 3,00 D+    : 1,01 - 1,33 
B-    : 2,34 - 2,66 D      : ≤ 1,00 
 
Mengetahui 
Kepala Sekolah, 
 
 
( ________________________ ) 
NIP ........................................... 
 ........................................ 20 .... 
Guru Mapel Bahasa Inggris 
 
 
( _______________________ ) 
NIP ........................................... 
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Lampiran Teks Deskriptif 
Teks 1 
My English Teacher 
 
 
I’m proud of my English teacher. She is smart and very friendly. Her English 
is very good and very clear. She speaks English to us, and we speak English to her too. 
She often reads us good stories from different parts of Indonesia. She knows many 
stories from other country too. 
 
Teks 2 
My School 
 
I’m proud of my school. Our teachers are smart. We have many good 
books and magazine in our school library. The classrooms are not big, and they 
are clean and tidy. But, the school yard is very small. There are not many plants, 
so it is very hot in the afternoon. We only have a terrace when we are not in the 
classroom. So the terrace is very crowded during the break.   
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Appendix 3 
 
Instruments of Speaking Test 
 
Instrument of Pre-test 
                                          
 
 
                                                                       
    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
…………. ................. …………… ……….... 
………….
.. 
………… .................
.. 
.................. 
 
Description: 
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Instrument of Post-test 
                              
 
 
                               
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Description: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
…………. ………… 
 
…………. ………….  ………….. ………….. 
………… 
 
………… 
 
………… 
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Appendix 4 
 
List of Students in Experimental Class (8E) 
 
No Name Initial 
1 Al-Aaqib Al-Fattah Al-Ihsan AAA 
2 Alfian Bhakti Nugroho ABN 
3 Amnan Rosi Safruddin ARS 
4 Annisa Mutiara Fahmadira AMF 
5 Bunga Destya Alviolita BDA 
6 Fajar Ilyas Rosyidi FIR 
7 Farah Nur Azizah FNA 
8 Farid Dimas Arta FDA 
9 Frisco Vernando Santoso Sandro FVSS 
10 Hasbi Nurul Fajri HNF 
11 Jasmine Nur Vadila JNV 
12 Karina Putri Agustina KPA 
13 Lutfi Bagas Wijayanto LBW 
14 Muhammad Aflah Nabil MAN 
15 Muhammad Anas Sofian Safii MASS 
16 Muhammad Haidar Aulia Azmi  MHAA 
17 Najwa Pramesti Syiva Dini  NPSD 
18 Nasywa Kania Filasofa NKF 
19 Naufal Nur Mukhlish Supriyadi NNMS 
20 Ratu Shyma Nareswari Taruna Kusuma  RSNTK 
21 Reyhan Nova Alawi RNA 
22 Sania Azizah Marta SAM 
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List of Students in Control Class (8G) 
No Name Initial 
1 Abieza Radhitya Bayu Prakoso ARBP 
2 Ahmad Dimyati Naufal ADN 
3 Ahmad Nabil Islam ANI 
4 Akmal Solaiman  AS 
5 Alda Nabila Permata Sari ANPS 
6 Alfariza Husain Thoriq AHT 
7 Anang Syahrur Romadlon  ASR 
8 Annisa Syifa Yulianti ASY 
9 Ave Sina Nur Fathoni ASNF 
10 Faiz Rodhitul Khanza Putra FRKP 
11 Fananda Waasi Nur Habibie FWNH 
12 Febrianico Rizky Ibnu Baren FRIB 
13 Fidela Taffy Putriando FTP 
14 Ghevira Aureila Arya Artanevia GAAA 
15 Haniffah Zaharany HZ 
16 Kuncoro Budi Prasetyo  KBP 
17 Linda Rizki Oktaviani  LRO 
18 Mifta Mufdita Putri Angga Dewi MMPAD 
19 Nabila Balqis NB 
20 Nevy Rahmadhani  NR 
21 Royhanul Lutfi RL 
22 Wildan Abidurrohman WA 
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Appendix 5 
 
Speaking Score of Experimental Class (8E) 
 (English Teacher) 
 
 
 
 
 
PRE-TEST POST-TEST 
No Name G & V TM P & I Score G & V TM P & I Score 
1 AAA 2 3 3 53 4 4 4 80 
2 ABN 2 3 2 46 4 4 4 80 
3 ARS 2 2 2 40 3 4 4 73 
4 AMF 2 3 3 53 4 4 4 80 
5 BDA 3 4 3 66 4 4 4 80 
6 FIR 3 3 3 60 4 5 4 86 
7 FNA 2 3 2 46 3 4 3 66 
8 FDA 3 3 3 60 3 4 4 73 
9 FVSS 2 3 2 46 3 4 3 66 
10 HNF 2 3 3 53 4 4 4 80 
11 JNV 2 3 3 53 3 4 4 73 
12 KPA 3 3 3 60 4 5 4 86 
13 LBW 3 3 3 60 4 4 4 80 
14 MAN 3 4 3 66 3 4 4 73 
15 MASS 3 3 3 60 4 5 3 80 
16 MHAA 3 4 4 73 3 4 4 73 
17 NPSD 3 4 3 66 4 4 4 80 
18 NKF 3 4 3 66 4 4 3 73 
19 NNMS 3 4 3 66 4 4 4 80 
20 RSNTK 3 3 4 66 3 4 4 73 
21 RNA 2 3 3 53 3 4 3 66 
22 SAM 2 3 3 53 3 4 3 66 
How to evaluate: 
1 = bad 
2 = not bad 
3 = medium 
4 = good 
5 = very good 
Score max = 100 
Sum of students’ score x 2 = 30 : 3 x 10 
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Speaking Score of Control Class (8G) 
(English Teacher) 
 
 
 
 
 
 
PRE-TEST POST-TEST 
No Name G & V TM P & I Score G & V TM P & I Score 
1 ARBP 3 3 3 60 4 4 4 80 
2 ADN 3 3 3 60 3 4 4 73 
3 ANI 2 3 2 46 3 4 4 73 
4 AS 2 3 3 53 3 4 3 66 
5 ANPS 2 3 3 53 3 3 3 60 
6 AHT 3 3 3 60 3 4 4 73 
7 ASR 3 3 3 60 3 4 3 66 
8 ASY 3 3 3 60 3 4 4 73 
9 ASNF 2 3 3 53 4 4 4 80 
10 FRKP 2 3 2 46 3 4 3 66 
11 FWNH 2 3 2 46 3 4 3 66 
12 FRIB 2 3 3 53 3 4 3 66 
13 FTP 2 2 2 40 3 3 4 66 
14 GAAA 2 3 2 46 2 3 3 53 
15 HZ 2 3 2 46 3 4 3 66 
16 KBP 2 2 2 40 3 4 3 66 
17 LRO 2 3 3 53 3 3 3 60 
18 MMPAD 2 3 3 53 3 3 3 60 
19 NB 2 3 2 46 3 4 3 66 
20 NR 3 3 3 60 3 5 4 80 
21 RL 2 3 2 46 3 4 4 73 
22 WA 3 3 3 60 4 4 4 80 
How to evaluate: 
1 = bad 
2 = not bad 
3 = medium 
4 = good 
5 = very good 
Score max = 100 
Sum of students’ score x 2 = 30 : 3 x 10 
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Speaking Score of Experimental Class (8E) 
 (Researcher) 
 
 
 
 
 
 
PRE-TEST POST-TEST 
No Name G & V TM P & I Score G & V TM P & I Score 
1 AAA 3 3 2 53 4 4 4 80 
2 ABN 2 3 2 46 3 5 4 80 
3 ARS 2 2 2 40 3 4 4 73 
4 AMF 2 3 3 53 3 4 3 66 
5 BDA 3 3 4 66 4 4 4 80 
6 FIR 3 3 3 60 4 4 4 80 
7 FNA 3 2 2 46 3 3 3 60 
8 FDA 3 3 3 60 3 4 4 73 
9 FVSS 2 2 2 40 2 4 3 60 
10 HNF 3 3 2 53 3 4 3 66 
11 JNV 3 3 2 53 3 4 4 73 
12 KPA 3 3 3 60 4 4 4 80 
13 LBW 3 3 3 60 4 4 4 80 
14 MAN 3 3 4 66 3 4 4 73 
15 MASS 3 3 4 66 4 4 4 80 
16 MHAA 2 3 3 53 3 4 4 73 
17 NPSD 3 3 3 60 3 4 3 66 
18 NKF 3 3 4 66 3 4 4 73 
19 NNMS 3 4 3 66 4 4 4 80 
20 RSNTK 3 4 3 66 3 4 4 73 
21 RNA 2 3 3 53 3 3 3 60 
22 SAM 2 3 3 53 3 4 3 66 
How to evaluate: 
1 = bad 
2 = not bad 
3 = medium 
4 = good 
5 = very good 
Score max = 100 
Sum of students’ score x 2 = 30 : 3 x 10 
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Speaking Score of Control Class (8G) 
 (Researcher) 
 
 
 
 
 
 
PRE-TEST POST-TEST 
No Name G & V TM P & I Score G & V TM P & I Score 
1 ARBP 3 3 3 60 4 4 4 80 
2 ADN 3 3 3 60 3 4 4 73 
3 ANI 2 3 2 46 3 4 4 73 
4 AS 2 3 3 53 3 3 3 60 
5 ANPS 2 3 3 53 3 4 3 66 
6 AHT 3 4 3 66 3 4 4 73 
7 ASR 2 3 2 46 3 3 3 60 
8 ASY 3 3 3 60 3 4 4 73 
9 ASNF 2 3 3 53 3 4 3 66 
10 FRKP 2 3 2 46 3 4 3 66 
11 FWNH 3 3 3 60 3 3 3 60 
12 FRIB 2 3 3 53 3 3 3 60 
13 FTP 2 2 2 40 3 3 3 60 
14 GAAA 2 3 2 46 2 3 3 53 
15 HZ 2 3 2 46 3 4 3 66 
16 KBP 2 3 2 46 3 4 3 66 
17 LRO 3 3 2 53 4 4 4 80 
18 MMPAD 3 3 2 53 4 4 4 80 
19 NB 2 2 2 40 3 4 3 66 
20 NR 3 3 3 60 4 4 4 80 
21 RL 3 3 3 60 3 4 4 73 
22 WA 3 3 3 60 3 5 4 80 
How to evaluate: 
1 = bad 
2 = not bad 
3 = medium 
4 = good 
5 = very good 
Score max = 100 
Sum of students’ score x 2 = 30 : 3 x 10 
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FINAL SCORE 
EXPERIMENTAL CLASS 
(8E) 
CONTROL CLASS (8G) 
No Name Pre Post No Name Pre Post 
1 AAA 53 80 1 ARBP 60 80 
2 ABN 46 80 2 ADN 60 73 
3 ARS 40 73 3 ANI 46 73 
4 AMF 53 73 4 AS 53 63 
5 BDA 66 80 5 ANPS 53 63 
6 FIR 60 83 6 AHT 63 73 
7 FNA 46 63 7 ASR 53 63 
8 FDA 60 73 8 ASY 60 73 
9 FVSS 43 63 9 ASNF 53 73 
10 HNF 53 73 10 FRKP 46 66 
11 JNV 53 73 11 FWNH 53 63 
12 KPA 60 83 12 FRIB 53 63 
13 LBW 60 80 13 FTP 40 63 
14 MAN 66 73 14 GAAA 46 53 
15 MASS 60 80 15 HZ 46 66 
16 MHAA 63 73 16 KBP 43 66 
17 NPSD 63 73 17 LRO 53 70 
18 NKF 66 73 18 MMPAD 53 70 
19 NNMS 66 80 19 NB 43 66 
20 RSNTK 66 73 20 NR 60 80 
21 RNA 53 63 21 RL 53 73 
22 SAM 53 66 22 WA 60 80 
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Appendix 6 
 
The Example of Students Worksheet 
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Appendix 7 
 
The Photographs of Students’ Activities 
 
 
 
